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INTRODUCTION

“A language is not just words.
1t is a culture, a tradition, a unification of community,

a whole history that creates what a community is.

’

1t is all embodied in a language.’

- Noam Chomsky (Makepeace,2010)

Language is one of the most inevitable forms of communication to express
one’s ideas. It is a unique ability that distinguishes human being from other animals.
Human life that evolved into the present form would be inconceivable without the
use of language. Language plays a vital role in the unification of different aspects of
human life in this society. It is not all about acquiring words and connecting them to
form sentences rather it is a transfer of vivid emotions of life. There exists wide
variety of languages in this world and each language satisfies its own purpose. Verbal
communication is incomplete without the use of languages. Learning various
languages makes life much easier by providing opportunities to make connections
with new people. Fluent and proper communication in any language is a notable

factor in one’s personality.

Over 7,000 languages in the world, English as a global language holds a distinct
position. Apart from being first language of many countries English language captures
this vital place when people from different countries whose first language is not English
use it to communicate with each other. English being the language of International
Communication and official language in 53 countries it has much relevance. India is
also one of such countries where English communication has become part and parcel of

everyday life especially for professional and interstate communications. English as a
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subject is part of the school curriculum across the country for quite some time. Students
are studying this language from their primary level now. Even after studying English
language in their school level, many a times students are unable to use this language
efficiently and satisfy its basic purpose of communication. Ironically even the students
studying in English medium with all necessary environment lacks proper
communication skill and this shows that some other factors affect their ability to

communicate in English which needs to be investigated.

Anxiety can be defined as an uncontrollable, diffuse, unpleasant, and
persistent state of negative effect, characterised by apprehensive anticipation
regarding unpredictable and unavoidable danger, accompanied by physiological
symptoms of tension and a constant state of heightened vigilance (Barlow, 2002).
Generally, Anxiety affects the performance of a person in varied ways. They inhibit
the smooth functioning of individuals in many daily tasks. Similarly in the case of

students’, anxiety affects the ability of a child to learn and retain information.

Language anxiety as one of the prominent factors come in the case of many
learners stopping them from expressing their ideas properly in English. This specific
anxiety cannot be limited to any one level of learners. This issue has its beginning
from school level where learners even after acquiring knowledge do not possess the
confidence to take part in discussions and presentations that demands fluency in
language. Language anxiety has its broad impact on all components of

communication affecting other capacities of learners like presentation skills.

To build strong and confident learners in the society the extend of language
anxiety in learners need to be studied. More studies on English communication skill

connecting to language anxiety is also essential to mitigate issues.
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Need and Significance of the Study

English being the global language a thorough understanding of this language
is the need of the hour. Though we are learning English language from kindergarten
classes most of the students find it difficult to communicate properly in English
language. The reason why such students are unable to use them proficiently is a
matter of discussion and deep study. Even the students who have good knowledge as
well as command over English language is found incapable and anxious in
expressing themselves. Many times, by failing to communicate the ideas properly in
English language the learners lose numerous opportunities in their life. One of the
factors for the tendency of learners to withdraw from many school competitions like
Elocution, Extempore, storytelling, story writing in English is due to the anxiety in
using the language skilfully. Language anxiety is a crucial challenge faced by
learners which demands solutions to tackle them efficiently. Studies on this would
help devising strategies which will increase their confidence to use English language

for the whole life.

Studies are conducted in these areas to delineate the effect of language
anxiety as well as communication skill. One such study was about the barriers
students are facing in English language communication. This study was conducted in
Government higher secondary schools of Anantnag district in Jammu and Kashmir,
India by Bhat and Bhat (2017). Similarly, many such studies have happened all over
India. When doing the review of related literature investigator could find that even
though many studies are conducted in relation to these variables there are
comparatively few of them conducted in Kerala state and there arise the necessity to

study the issue in the Kerala context.
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Any language is supported by its four essential skills that enable the
individual to use the language fluently. The four skills are Listening, Speaking,
Reading, and Writing. All these skills are undoubtedly important for life. Reading
and writing as major skills plays a crucial role in understanding and using a language.
In contemporary society many students who come out of their colleges after long
years of education find it difficult to use English language properly. English has a
key role in employment sector where communication and exchange of ideas are
mostly done in this language. Students many a times lack the basic skills where they
are unable to write properly and draft even a letter in correct format. They fail in
reading documents and this results in misinterpretation of major concepts. All these
facts connect to the foundation stage of language in school from where the real
change should begin for improvement. Thus, the language development and
proficiency of school students must be studied. This can help in identifying the
failures at school level itself and adopt sufficient strategies to build successful

language abilities in students

In most of the studies conducted across the world focussing on English
language anxiety and communication skill various skills adjoining these are also
investigated. In the area of communication other than reading, writing, speaking, and
listening other skills like grammar and vocabulary are also studied with importance. In
the structure of language, the role of grammar and vocabulary is inevitable. A study
was conducted on the use of short stories in English language teaching and its benefits
on grammar learning by Senturk and Kahraman (2020). These studies emphasize the
role of grammar and it points to the effective strategies to equip grammar for various

learners according to their level. Similar is the case of vocabulary related studies such
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as Teaching strategies in Teaching English Vocabulary in Junior high school by
Gultomet al. (2022) conducted in which researchers focus on the different strategies to
teach and learn English vocabulary. Even though such studies are present individually

in these skills but studying them under the aspect of communication is found rarely.

In India, Kerala is a small state with hundred percent literacy rate but the job
market is considerably low in Kerala. This has led to the situation where students move
nationally and internationally seeking jobs. Malappuram is a large district in Kerala
which belongs to the Malabar region that holds a high number of students as well as
academic achievers. Though the demand of education is high, the opportunities are less
in Malappuram district. Students undoubtedly excels high in education and in this
context to acquire job more students are going out from Malappuram. There the
students need Communication skill in English to thrive everywhere. Hence, English

language does not limit to the examinations rather it is a bridge to one’s career and for

life building.

Secondary level of school education serves as the middle phase of school
education where the foundation built in English communication from primary level is
empowered and developed. Additionally, findings discovered from study can make
the further process of language enhancement measures easier at this level before
moving on to higher secondary classes. All these points make this study a relevant

one to the investigator.

Statement of the Problem

The proposed study is entitled as “LANGUAGE ANXIETY AND
COMMUNICATION SKILL IN ENGLISH AMONG SECONDARY SCHOOL

STUDENTS.”
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Definition of Key Terms

The key terms of the study are defined below:

. Language Anxiety in English

Language Anxiety encompasses the feelings of worry and negative,
fear — related emotions associated with learning or using a language that is

not an individual’s mother tongue (Maclntyre & Gregersen, 2012).

In the proposed study Language anxiety in English refers to the fear,
apprehension and nervousness experienced by Secondary School Students

towards English language.

. Communication skill in English

Communication skill is defined as “the scientific study of the
production, processing and effects of signal and symbol systems used by

humans to send and receive messages” (Hargie, 2016).

In this study Communication skill in English refers to skills in English

such as reading, writing, grammar, and vocabulary.

Secondary School Students

The Secondary school students in this study refers to the students

studying in VIII, IX and X.

For the proposed study students of IX standard taken as Secondary

School Students.
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Variables of the Study

The study involves two variables. They are:

(1) Language Anxiety in English

(2) Communication skill in English
Objectives of the study
The Objectives of the study are:

1. To find out the extent of Language Anxiety in English among Secondary
School Students.

2. To find out the level of communication skill in English among Secondary
School Students.

3. To find out whether there exists any significant difference in the
Language Anxiety of Secondary School Students in English among the
sub groups based on:

(a) Gender
(b) Medium of Instruction

4. To find out whether there exists any significant difference in the
Communication Skill of Secondary School Students in English among the
sub groups based on:

(a) Gender
(b) Medium of Instruction

5. To find out whether there exists any significant relationship between

Language Anxiety and Communication Skill in English among Secondary

School Students.
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Hypotheses of the Study

The hypotheses of the study are:

1. There is no significant difference in the language anxiety in English
among Secondary School Students for the sub groups based on gender

and medium of instruction.

2. There is no significant difference in the communication skill in English
among Secondary School Students for the subgroups based on gender and

medium of instruction.

3. There is no significant relationship between language Anxiety and

Communication skill in English among Secondary School Students.

Methodology

This study is intended to investigate Language anxiety and Communication
skill in English among secondary school students. The study is conducted in
Malappuram district of Kerala. The researcher has provided a description of method,

sample, tools, and statistical techniques used for the study.

Method

In the proposed study to examine the language Anxiety and Communication

skill in English among Secondary School Students Survey method is used.

Sample:

The sample for the proposed study is 400 Secondary Students from various

Secondary Schools in Malappuram district using stratified random sampling
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technique. The Sample is collected by giving due representation to Gender and

Medium of Instruction.

Tools
The following tools are used in the study for the purpose of collecting data:

1. Test of Communication skill — The test constructed by the investigator
with the guidance of supervising teacher. The test measures the skills such

as Reading, Writing, Grammar, and Vocabulary.

2. English Language Anxiety scale — The scale is adopted from Lijy and
Praveen, 2012. The scale includes the following dimensions:
Communication Apprehension, Fear of Negative Evaluation, Test Anxiety

and Anxiety of English classes.
Statistical Techniques
In the study following statistical techniques will be conducted:

1. Percentile score
2. Test of Significance (t - test)

3. Correlation

Scope and Delimitations of the Study

Scope of the Study

The study aims to examine language anxiety and communication skill in
English among secondary school students. In this study investigator develops a
tool to test the communication skill in English and adopts English language

anxiety scale to collect required data for the study. The sample of the study
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includes 400 secondary school students from Malappuram district. The sub groups
of the study are gender and medium of instruction. Proper statistical techniques
will be used for analysing the collected data. The investigator as scope of the study
hopes that the result from the study would be reliable and beneficial in improving
English language learning in the secondary school students. Also, the study is
advantageous in devising various strategies to improve communication skill

among learners.

The findings emerged from this study would be useful in understanding the
Language Anxiety in English and help in formulating steps to mitigateit at maximum

levels.

Delimitations of the Study

The investigator has put utmost efforts to make this study precise and reliable
to its greatest extent, even after the investigator has following delimitations in this

study:

1. The study was conducted only from the samples collected from Malappuram
district.

2. The investigator had to limit the time of data collection process into three
weeks.

3. This study is limited to the students of IX standard as sample even though the
population of the study includes students of class VIII, IX and X.

4. The investigator could not include speaking skill as a dimension in
communication skill in English due to the difficulty in measuring this skill

individually.
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Organization of the Report

: Comprises the brief introduction to the problem identified, need and

significance, definition of key terms, variables, objectives, hypothesis,

methodology, scope, and limitations of the study

Presents the Theoretical overview and Related studies of the variables

The Methodology part of the study divided into sections. It includes
the design of the study, sample of the study, tools used for the study,
data collection procedure, scoring and consolidation of data, statistical

techniques used.

Analysis and Interpretation of the results

: Final chapter contains the findings of the study, educational

implications, and suggestions for further research in the area.
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REVIEW OF RELATED LITERATURE

Review of literature is an important element in any research. This is a process
of finding, obtaining, reading, and evaluating the literature available in the
investigator’s interest area. It helps the researcher to conduct the study effortlessly
through reviews of the previous researches conducted. While planning to conduct
research it is necessary to do careful review of various journals, published and
unpublished thesis works, books and other major sources of information. To remain
updated and to acquaint oneself with the current knowledge in the field of study it is
very relevant to comprehend the studies already done. This review process also
prevents duplication of what is already studied in previous researches and provide
better suggestions to improve the present study. Appraisal of various researches done
will provide the researcher to establish a basic idea on how the topic need to be
viewed in different dimension and get a clear idea about the different methods,
designs to be used for the study. Moreover, analysing the previous studies in the area
benefits the researcher to understand the difficulties faced by the researchers and find

out the essential strategies to avoid them in the further study.

In this study of language anxiety and communication skill in English among
secondary school students the investigator reviews the theoretical aspect of language
anxiety and communication skill. Along with this the related studies in these areas

are also summarized. The review covered is presented under following heads:

1. Theoretical Overview

2. Review of Related Studies
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Theoretical Overview of Language Anxiety in English

Anxiety is a very common condition that most of the individuals experience
in their daily lives. According to American Psychiatric Association [APA] (2000),
“anxiety is a psychic condition of heightened sensitivity to some perceived threat,
risk, peril, or danger. It is an emotion characterised by apprehension and anticipation
of future danger or misfortune accompanied by feeling of dysphoria or somatic
symptoms of tension.” In simple terms anxiety can be defined as a feeling of fear,
tension or nervousness experienced by the person. The symptoms of anxiety differ
from person to person in their intensity and duration. It is both physical and
psychological. In the educational scenario students do face lots of anxiety situations.
Language classrooms are one among them.This was identified and studied by

different researchers in relation to language learning and educational psychology.

Anxiety is generally categorised by the psychologists into three aspects: (1)
Trait anxiety (2) State anxiety and (3) Situation-specific anxiety. Trait anxiety as an
individual’s pre disposition to respond which is considered as stable and long-lasting
personality characteristic (Spielberger, 1983). State anxiety can be defined as a
transient anxiety characterized by physiological arousal and consciously supposed
feelings of uneasiness, fear, and tension. The state anxiety is also feeling of
nervousness that can change over time and fluctuate in vigor (Young, 1998). The
experience of test anxiety that students feel while taking exams or giving speech
involves this anxiety but it changes over time. The third type of anxiety is situation-
specific anxiety which as name suggests happens invariably over time within a

certain situation. This is a unique anxiety which is specific to situations but it differs
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from one situation to another one. Unlike state anxiety it is consistent over time. The

two common situation—specific anxieties include language anxiety and math anxiety.

Foreign language anxiety was once believed to be a trait anxiety but upon
analysis by researchers it was comprehended that it stood as independent and unique
type of anxiety that affects the foreign or second language learning. Horwitz et al.
(1986) attributed with defining Foreign Language Anxiety as situation-specific
anxiety. It was defined as “a distinct complex of self-perceptions, beliefs, feelings,
and behaviours related to classroom language learning arising from the uniqueness of

the language learning process” (Horwitz et al., 1986, p. 128).

Later Gardner and Maclntyre (1993) defined language anxiety in specific as
fear or apprehension occurring when a learner is expected to perform in the second or
foreign language. This definition was later redefined by Maclntyre (1999) as the

worry and negative emotional reaction when learning or using a second language.

Language anxiety is classified into two distinct types: Facilitating anxiety and
debilitating anxiety (Alpert&Haber,1960). Facilitating anxiety is helpful as it
facilitates the learners to perform well in a language. Few researchers have adapted
this anxiety as a trait to overcome the learner anxiety Whereas debilitating anxiety
harms the learners and has negative impact on their performance. It is said that it has
direct effect like worry and tension. The learners of both second and foreign language
experience problems due to language anxiety as it hinders the acquisition and
production of new language. English is both a second language and a foreign
language. Many studies have taken place that studied the relationship between

second language learning or using with anxiety. Some studies have reported a
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positive relationship between the two whereas some studies have derived a negative
relationship between the two. In the study conducted by Madsen et al. (1991) found

negative relationship between the anxiety and certain test types and grades.

Horwitz et al. (1986) talked about the three interrelated components of
language anxiety. They are (1) communication apprehension (2) test anxiety (3) Fear
of negative evaluation. It was only in later 2007 Na found a new related anxiety
(4) Anxiety of English classes. These factors can elaborate the concept of language

anxiety.

Communication Apprehension

Horwitz et al. (1986) defined communication apprehension as a type of
shyness characterized by fear or anxiety about communicating with people. This
component of language anxiety has a vital role in second or foreign language
learning. Similarly, another prominent definition of communication apprehension is
that according to James McCroskey, communication apprehension defines “fear or
anxiety associated with either real or anticipated communication with another person

or persons.” (McCroskey, 2001)

Normally people who find it difficult to speak in groups or in classroom
activities will find it worse when they are in second language classes. MacIntyre and
Gardner (1991) has found that speaking is the main propagator of anxiety- arousal.
Communication apprehension is connected to both psychological perceptions and
cognitive processes. The negative impact that communication apprehension create in
learners are high. Many a times learners would be covered with negative thoughts

and poor preparation because of communication apprehension. The lack of task-
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related thoughts and a decrease in retention of information often result in lower

grades (Preiss, 1989).

Learners in classroom faces apprehension about taking part in different
classroom activities such as presentations during group works and various
opportunities in contemporary classrooms where learners need to communicate

openly to express their ideas.

Test Anxiety

Test anxiety is another major component of language anxiety. It has certain
influence on language learning process and language achievement. The “test anxiety
refers to a type of performance anxiety stemming from a fear of failure” (Horwitzet
al., 1986, p.127). It appears in specific situations or contexts where one’s
performance is being evaluated and it has an evident social aspect due to the
concerns with how performance will be judged by others (Putwain, 2008). Learners
who are test anxious in second language classroom mostly have trouble in tests. In
test anxiety students experience a negative stereotype about test situations. They also
tend to build false belief about language learning. Students also have unpleasant test
experience which they have from language classes or other classes but it has a
considerable effect on the image of English class unconsciously. When a method of
conducting test provokes test anxiety then the test score cannot be taken as a reliable
source of analysing language ability of the learner. There are many aspects involved

in test anxiety such as physiological over-arousal, dread, worry, and impairment.

The central paradigms of test anxiety involve evaluative situations, state test

anxiety, personal variables, coping reactions, perceptions of test situations, and
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adaptive outcomes (Zeidner, 1998). There happened many researches in this
component from which it is found that test anxiety produces certain physical and
psychological difficulties among learners which decreases their learning motivation
in second or foreign language. Moreover, it also effects the interest level of learners

in language learning and increases the number of mistakes committed.

Fear of Negative Evaluation

Another aspect of language anxiety is the fear of negative evaluation. It is
alike the previous element test-anxiety but this cannot be limited to test situation
rather wide variety of situations where the learner is required to face evaluation. It
can be defined as apprehension about others’ evaluations, avoidance of evaluative
situations, and the expectations that others would evaluate oneself negatively
(Watson & Friend, 1969). The fear of negative evaluation specifies that the learners
are afraid to take negative feedbacks from their classmates and teachers. The
language learners feel worry about this evaluation which is the reason for learners
abstain from performing in the second or foreign language class. Evaluation makes
them feel like they are under surveillance which make them insecure and unable to
use language properly. Even in small groups, learners might feel anxious for fear of
negative evaluation from their peers resulting in being quiet and reticent (Ohata,
2005). It is found that most of the speaking situations in second language classrooms

encourages the situations of evaluation among learners itself resulting in anxiety.

Anxiety of English Classes

Initially there was only three factors explaining language anxiety later Na

(2007) added anxiety of English classes as another factor. He defined it as
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apprehension, worry, uneasiness and tension which arise related to curricular or co-
curricular activities that take place in English classroom. Learners’ fear attending
English classes. There can be many reasons for learners to worry about in English
classes. It includes the fear of making mistakes, lack of proficiency in English
language, unable to face teacher and classmates of poor language use. All these

reasons impede their interest to attend English classes.

Review of Related Studies in Language Anxiety in English

Idrus and Hamid (2021) conducted a study on profiling English language
anxiety among selected rural area school students in Malaysia. The study
incorporated 311 secondary school students who were not involved in any national
exam in their year of study as samples and purposive sampling technique was used to
select samples. The Research design was cross-sectional survey method. The tool
adapted and adopted for the study was Foreign Language Classroom Anxiety Scale
from Horwitz. The data collected was analysed and scores calculated according to the
language skills; Listening skill, speaking skill, reading skill, writing skill and then
into three categories- low, moderate, and high anxiety. The major findings of the
study were the verified existence of anxiety in each section of language skills. It was
also found that the learners anxiety ranges from moderate to high in all language
skills except writing skill. Language anxiety needs to be addressed seriously and

strategies to reduce them need to be taken was the conclusion of the study.

Tamco (2021) aimed to study an assessment of English language anxiety
among senior high school students and its effect on their academic achievement. To

study the relationship between English language anxiety and academic achievement
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180 students were selected randomly. The tool used for the study was Foreign
Language Classroom Anxiety Scale to measure English language anxiety. A copy of
General Weighted Average of the students was also collected to evaluate their
academic achievement. From the results it was found that eighty four percent of the
students participated had medium level of English language anxiety and the forty-
nine percent of students had high academic achievement. To study the relationship
between the two variables statistical method of Regression analysis was used. In the
findings found that English language anxiety had no significant influence on the

academic achievement of students.

Jameela (2020) explored English language learning anxiety among higher
secondary school students. The objectives of the study focused to study the level of
English language learning anxiety and to find out whether exists significant
difference in the level of English language anxiety. Study followed survey method
and the sample for the present study comprises 600 higher secondary school students
taken from Malappuram, Calicut, and Kannur districts. The tool used for data
collection was English Language Learning Anxiety Scale made by the researcher.
The major findings of the study revealed that the higher secondary school students
possess higher level of English language anxiety. There exists no significant
difference between male and female, humanities, science, and commerce as well as

government, aided and unaided about their English language learning Anxiety.

Kaur (2020) did a study on Academic achievement in English in relation to
English language Anxiety, learning motivation and linguistic intelligence among IX

students. The study is executed in a descriptive nature and the study was conducted
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in about 960 students and equal number of students were taken from private and
government schools. The tools such as Academic achievement test in English, Scale
of linguistic intelligence, Foreign language anxiety scale and Gardner’s
attitude/motivation test batter were used. The major findings of the study were that
private school students possessed better academic achievement, learning motivation
and higher linguistic intelligence in English. Also, female students found to have
more academic achievement than male students and boys felt more language anxiety

in English than girls which affected their achievement in English language

Mehdi and Kumar (2019) conducted a study on English language Anxiety and
its impact on communicative performance of the learners w.r.t the students of B-
schools in Delhi NCR, India. The study focussed on the effect of language anxiety on
the oral performance of the learners. The sample taken for the study were 118 PG
level students of B- schools in Delhi NCR. It included 73 males and 45 females. The
tool used for data collection was the modified version of Foreign Language
Classroom Anxiety Scale by Horwitz. In the findings of the study, it was found that
language anxiety is a major causing factor that affects the oral performance of the
students. Students also exhibited fear, apprehension of evaluation and tests. They

were found to be afraid to speak English publicly and scared about social evaluation.

Basu and Chattopadhyay (2018) investigated on English language anxiety and
its relation to English achievement at high school level. The objectives of the study
were to find out the nature of English language anxiety, extent of English language
learning anxiety in the students and to find whether anxiety has any effect on

learner’s English achievement. The participants of the study were 220 high school
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students selected randomly. The study was conducted with two tools- Foreign
Language Classroom Anxiety Scale and Achievement Test. The findings of the study
revealed that there exists significant relationship between English language anxiety
and English achievement among high school students. Anxiety is considered to
hinder the high achievement of learners and the researcher suggests for the reduction

of anxiety to enhance learner’s English achievement.

Halder (2018) conducted a study on English language anxiety and Academic
achievement. Study followed a normative survey method of descriptive research and
the sample taken was 266 students of class XI. Gender of the students and locality of
schools were taken as the background variables. Researcher used English language
Anxiety scale as the tool to collect the data from the students. The study found that
English language anxiety as negatively correlated with the academic achievement of

the students.

Hidayati (2018) did a study on student language anxiety in learning English
in which the researcher examines the non- English major students in rural area. The
participants of this study were 114 non -English major students in first semester. Out
of 114 students selected 25 were male and 89 female students. The tool used for
collecting the data was FLCAS from Horwitz et al. The items in FLCAS
questionnaire were translated into Bahasa Indonesia for avoiding complications in
data collection process. From the descriptive analysis of data, it was found that
majority of the students scored above medium range of total FLCAS score which
showed that they experience high level of language anxiety. Based on gender it was
found that female group was found to experience higher level of anxiety in language

than the male group.
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Asif (2017) studied the anxiety factors among Saudi EFL learners from
English Language Teachers’ perspective. The study also addressed the strategies to
cope with English language anxiety effectively. Both qualitative and quantitative
methods were used. The sample of the study includes one and fifteen respondents
who were EFL teachers. Research design consists of two tools, a questionnaire from
one hundred EFL teachers and interviews with fifteen EFL teachers. Through this
study it was found that anxiety has a major role in English as foreign language
learning. Discouraging classroom environment, lack of English vocabulary as
significant factors that causes anxiety in classroom. A positive, humour, friendly and
motivating classroom environment as well as pair and group work activities are

stated as strategies to reduce anxiety among learners.

Sadiq (2017) studied on Anxiety in English Language Learning, a case study
of English language learners in Saudi Arabia. A quantitative research method was
adopted for the study and a survey research methodology used. The researcher
selected 100 learners of BA English course of Saudi Arabia using random sampling
technique. Foreign Language Classroom anxiety scale by Horwitz et al. was
administered as tool to collect data. The demographic variables were age and years of
the program. The findings of the study pointed out that EFL students experience
moderate level of anxiety. Based on demographic variables there was no significant
difference in the anxiety of learners with respect to the year of program but there was
a meaningful difference in the level of anxiety with respect to age variable.
Researcher suggested that faculty staff should address language anxiety concerns
among EFL learners, learners should be encouraged to speak with native speakers in

more informal contexts.
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Conclusion

Theoretical overview focuses on the theoretical base of the variables but
review of related studies helps to widen the perspective of investigator towards the
area of study. Delving deep into previous studies brings out various dimensions

covered in the variable — language anxiety in English.

Numerous studies are conducted based on the variable language anxiety in
English not only in India but also in other countries like Malaysia, Taiwan, Saudi
Arabia etc. Many variables are studied along with language anxiety. Based on the
review collected the variables studied along with language anxiety in English
includes academic or English achievement, motivation, social competence. Mostly
the studies have used Foreign Language Anxiety scale by Horwitz&Horwitz as the
tool to measure language anxiety in English. Almost all the studies point out that
students possess medium to high level of language anxiety. Reviewing various
studies has also highlighted that even though studies have been conducted in this area

there are comparatively fewer studies conducted in Kerala context.

Theoretical Overview of Communication skill in English

Communication is the basic constituent in an individual’s daily life.It is a
primary need of human beings just like food, water, and shelter.Everybody uses
communication as a tool to transfer and interpret information.A human becomes
healthy when they interact and get involved with others. Effective communication
helps to build relationships, resolve conflicts, to connect with different people and
develops one’s knowledge and hence equip people to handle life decisions. This is a

skill that is necessary to have a balance between personal life and professional life.
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Communication skill can be defined as the transmission of a message that involves
the shared understanding between the contexts in which the communication takes

place (Saunders & Mills, 1999).

The origin and evolution of the process of communication can be traced from
pre-historic times. The foundation of any human life is communication. A child
begins his journey with a cry which is the first communication made by any human
being. Communication is present from home and society to every moment we live in
this world. The word communication has derived from the Latin words ‘communis’

which means to make common and ‘communicare’ meaning to share.

Communication skill and language can be considered as the two sides of the
same coin. Communication has a history older than languages. Before the invention
of written words, language occurs mostly in auditory channels. While the
communication from the beginning covers all the sensory channels making this the
heart of any language. Language witness growth which is substantiated by the
process of communication. However, communication is not limited to the use of
language. It can be done with the help of symbols, gestures, signs, and facial
expressions as well.Also, it is a broader process encompassing wide range of
activities than language. Language is just an element of communication between
people.For the communication involving the language i.e. verbal communication, the
message from the sender needs to be understood by the receiver. Similarly,
throughout life humans equip different languages and its letters, words, meanings,
and sentences all of which ends in vain when it is not used through communication.
To ensure hassle free communication, it is essential for those involved in this process

to be proficient in the language. It is equally necessary to understand that, even
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though language lays the foundation for communication, the linguistic boundaries are
transcended by communication. Also, when we analyze the scope of communication
it is always extensive than language as former conceals the latter one. Without

communication no language can exist meaningfully.

School classrooms which are miniature representation of our society provides
a platform for the students to communicate. So, classrooms are the major platform to
learn and develop communication skill in English.Mere acquisition of language
cannot complete the goal of language learning, communication is a significant factor
to make it worthy of learning. Teaching of English develops the knowledge among
students but only with appropriate practice advances the English communication skill

in students.

Communication specifically in language classroom has its own role in
developing the communication skill of the students. Unlike other languages, English
is a foreign language that connects people of different linguistic backgrounds. It is
essential to equip communication skill in English as it serves as the title of global
language. It is spoken by numerous people around the world and even in
linguistically vivid classrooms, the students use English to communicate effectively
with each other. Communicative language teaching approach is an approach towards
language teaching that focuses on authentic interaction and student- centred learning
in classroom which prepares the students for meaningful and real- life
communication. Though there exist different teaching strategies and materials to
support students in EFL classroom but still learners have trouble in communicating

their thoughts in English (Chamba et al., 2019).
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Language skill involves different skills like reading, writing, listening, and
speaking. Out of these skills reading as well as writing and linguistic factors like
vocabulary and grammar has its role in effective communication. Each of these
contribute to make communication an active and real process. Along with these
major language skills, there also exists multiple micro skills that enhances

communication aspect in language.
Reading

Reading is one among the four basic skills of language and is also one of the
most common ways to receive information. It is a receptive process. Words have
much importance in reading. It is important to decode the meaning of words to
understand the meaning of the text given. Text involving numerous words takes time
to interpret and to grasp its meaning. Hasibuan and Fauzan (2007) specified reading
as an interactive process between the text and reader which leads to comprehension.
The text to read contains letters, sounds, words, and sentences combined as
paragraphs from which meaning is derived. The reader to understand the text uses his

skills. According to (Snow & Chair, 2002) comprehension entails three components:

1. The reader who is doing the comprehension

2. The text is to be comprehended

3. The activity in which comprehension is a part

Reading skills encompasses the macro skills and micro skills of reading

comprehension (Brown & Abewickrama, 2010).

Reading is a major skill that contributes to the enhancement of communication.
It is essential for the students to develop the ability to read and understand meanings of

texts which leads to better comprehension. Communication becomes easier when we
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articulate our thoughts which can be developed through reading skill. Reading skill
also supports another important skill i.e. listening by providing strength for active
listening which eases the process of comprehension. All these elements are
irreplaceable in terms of communication skill. These factors establish the need of

investigator for incorporating reading skill as a dimension for the study.

Writing

Writing is another important language skill where the individual
communicates his ideas into written form. “Writing was primarily a convention for
recording speech and for reinforcing grammatical and lexical features of language”
(Brown, 2004, p. 218). The skill of writing includes presenting our idea into the
paper, selecting proper words to express, revising, and rethinking the content to be
conveyed. Writing is a productive skill. Writing skills also includes many micro

skills that elevates the process of writing.

Writing is another skill that adds to effective communication skill. Refining the
ideas and organizing them is necessary for every communication. Creativity also plays a
major role during communication where unique and meaningful ideas can be presented.
The individual without expressing ideas, opinions, or thoughts in an organized manner,
the process of communication becomes complex. Developing a strong writing skill thus

brings a significant change towards one’s English communication.

Grammar

Grammar is a micro skill that has its own role in any language. Mere

knowledge of English language can help you for communication but an efficient
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communication involves the use of grammar. It makes the purpose of communication
more meaningful. According to Brown (2000), Grammar is the system of rules
governing the conventional arrangement and relationship of words in a sentence. The
role of grammar lies in bringing the structure to language and how sentences are
constructed in an eloquent manner. The history of English grammar can be linked
with the origin and history of English language. The grammar has inclined most of

the changes and events associated with the English language.

Grammar in the case of second language learners holds a significant position
where connection between the sentences is very crucial to communicate their idea
accurately. In Indian classrooms the grammar is dealt in a formal manner where the
rules and terms are injected into the minds of students. After transfer of all contents
in grammar, students are provided with numerous exercises for practice and to master
them. But this mechanical process does not prepare the student to use them
efficiently in daily life scenarios. Many students perform well in their studies but
fails to exhibit their proficiency in writing and speaking English. This ultimately

diverts the goal of studying grammar.

“The present position of grammar in the schools is pitiable because the
students look upon grammar from examination point of view, students learn
the definitions and students least worry about the real utility of the language.”

(Arora, 2017, p. 100)

Grammar is a component of great value in communication. The smoothness
of communicating in English happens when grammar takes its position. Grammar
avoids the unnecessary confusions and misinterpretations while conveying any idea.
The spoken and written communication becomes meaningful when they are added

with all essential grammatical elements. Discarding of errors while transferring any
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message is ensured with grammar. It can be considered as the basics of language and
it upholds the overall richness of English language. This is a pre requisite in

meaningful communication.
Vocabulary

Vocabulary is another vital counterpart in acquiring any language. Before
developing knowledge in grammatical items, it is more essential to have grasp of
words without which communication becomes almost impossible. Along with
ensuring appropriate knowledge in vocabulary it is necessary to use it accurately in

different situations.

With the passage of time the people have evolved into the perspective that
the good communication involves a great reservoir of words and using it
appropriately. For this purpose, acquisition of vocabulary through various ways is
to be focussed. Incorporating new words into our knowledge is a constant process
for our lives. This is a way where we get accustomed to wide variety of words.
Knowing a word and understanding a word is a different process where the
element of understanding is way beyond just knowing the meaning and what it

conveys.

Language loses its structure when vocabulary disappears. Vocabulary is the
foundation for the language. Letters join to form words and these words connect to
form sentences and without these no language exists and verbal communication is
not possible. The knowledge of words is vital to ensure good communication. The
students must boost their vocabulary so that they can effortlessly communicate.
Vocabulary being the part and parcel of language and communication it is crucial to

include this while addressing communication skill.
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Review of Related Studies in Communication Skill in English

Devi (2022) studied on effectiveness of communication in English with
special reference to government boy’s higher secondary school, Tura. The major
objectives of the study include to identify the status of communication in English, to
assess the role of teacher in developing communication in classroom. Also, to
identify the factors and barriers that influence communication in English and how to
overcome them and to give necessary suggestion to the teachers and students for
effective communication. The sample of the present study consists of ten students
each of IX and two teachers of History and English. The tool used for data collection
was questionnaire. The major findings of the study revealed that teachers do not
make classes interesting with charts, teachers did not attend workshops and seminars,
teachers do not understand to the health and problems of the students, students face
problem of teacher’s accent. It was suggested that teachers need to motivate to
increase the interest of students in learning, teachers should make the students
pronounce difficult words with correct diction, provide opportunities for the students

to take part in competitions in English language.

Mallampalli and Sekhar (2022) conducted a study on issues and challenges in
learning writing skills in English of the students of Government high schools in
Dehradun urban Uttarakhand An analytic study. It also focused on the current
problems faced in teaching and learning of writing skills of IX and X standard
students by students and teachers. The study adopted a mixed research method
involving both quantitative and qualitative methods in which data was collected. The

tool of Survey questionnaire of five- point Likert scale was utilised to collect data
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from sample of four hundred and sixty- two students and fifty -two teachers from
twenty different schools. To organise qualitative data Semi-structured interviews
were conducted and responses of students and teachers were recorded. An assessment
test to check the present proficiency level was also administered which was analysed
through quantitative methods. The major findings of study include the difficulties
faced by students in areas like grammar, punctuation, spelling. Also lack of exposure

to English language, referring to bilingual dictionaries, lack of teacher interest.

Naghdipour (2022) studied on ICT- enabled informal learning in EFL
Writing. This study dives into the undergraduate students’ online informal writing
practices. In addition, it also investigated the extent to which it is used in formal
writing practices. Study was conducted at a major Omani university inl118 English
major students who had medium of instruction as English. The methodology used to
collect data included a survey with both open- ended and close-ended questions as
well as semi-structured interviews. The findings of the study pointed out that ICT has
dual benefits of enhancing effective communication on online platforms and direct
the necessities of classroom-based writing. It also concluded that the most used and

most rated applications comprised of Translation and proof- reading apps.

Aprilani (2021) explored the student perception in learning English
vocabulary through Quizlet. To conduct this study the researcher used qualitative
approach where the case study method is used to know how the students’ perception
evolved after Quizlet utilisation to learn English vocabulary. This research was
conducted at a senior high school in Indonesia where specifically tenth grade

students were selected. Total five participants were part of the study. Out of which
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two were female and three males. The major instruments used for the study includes
observation and semi-structured interview to collect the necessary data from the
students. The researcher followed a systematic procedure where the application was
introduced to students and its working was explained. The students were then given
opportunity learn by themselves, materials and quizzes were also provided. Finally in
the interview session conducted the perception of students were collected. In the
findings it was found that Quizlet is effective and interesting for the students to learn
English vocabulary. Application made students more energetic and enthusiastic in

learning vocabulary.

Al-Riyami (2021) explored through a study on Omani graduates’ English
communication skills from employer’s perspectives. The study done with a purpose
to understand about the present communication level of graduates from higher
education institutes of Oman and to identify the workplace communication
challenges of these graduates. The research design adopted was mixed-method. As
the design was mixed the tools used for the study were Questionnaire and semi-
structured interview. In the questionnaire 50 participants became sample of the study
and for the interview, the second phase had fifteen participants. The sample selected
included government as well as from private sectors. The data collected was analysed
inductively through bottoms-up approach. The findings of the study pointed to the
inadequate language skills. It was found that the graduate employers lack basic
linguistic skills essential for communication. Also, problems like lack of persuasive
skills, research skills, inappropriate language use in meetings and conversations were

found.
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Haryadi et al. (2021) investigated on the effects of vocabulary and grammar
mastery on students’ writing skill in descriptive text. The study was held in a private
junior high school in Serang Banten and used survey along with an analysis of
regression as method in research. Also, the research was conducted by Kolmogorov
Smirnov method, ANOVA table, biserial coefficient and by Kuder Richardson
testing. Sample of the research were 50 students of class VIII from three different
schools. The tool administered for collecting data includes an objective test for
independent variables and a set of written tests for dependent variables. The findings
of the study revealed that writing skills were influenced by grammar and vocabulary.
There exists significant effects of grammar and vocabulary jointly on writing skill as
well as effect of vocabulary mastery and grammar mastery respectively on writing

skills

Pratama and Fridolini (2021) together studied on the influence of native
English lecturer in improving students’ motivation in communication skill. The
sample of the study were 60 students from the Darma Persada University majoring in
English language and culture in the seventh semester. Based on the randomly
selected students the research followed an experimental Post-test control group
design model. The results aimed to compare whether exist any significant difference
between student learning motivation before and after teaching by native lecturer. For
hypothesis testing one sample t-test was used. The findings of the test proved that
there exists significant influence of native lecturers on student motivation in English
communication. The value of t count > t table (18.278 > 2.00) and P value (0.000 <
0.05) which pointed that the average student learning motivation after taught by

native lecturer has difference with the before one.
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Abbasi et al. (2020) did an investigation of English communication skills of
university students. The objectives of the study focussed on to identify the influence
of English-speaking skills on one’s career and personality, to find out different ways
for the student to develop their English- speaking skills and to determine the factors
that affect English speaking skills. The research design for this study was
quantitative. Random sampling method was used to select sample of forty university
students. To conduct the study online close-ended questionnaire was used as tool.
The findings of the study revealed that almost 71% of the university level students
face problem in English communication. Listening found to be major factor in
developing English communication skill. 68% from the study believed that poor
English speaking becomes an obstacle in achieving career opportunities. 72%
students opined that talking to oneself helps to build up thought which in turn

develops English communication skills.

Peter and Singaravelu (2020) steered a study on problems in writing in
English among high school learners. The only main objective of the study was to
identify the problems faced by the students in acquiring writing skill in English
language. The investigator adopted descriptive survey method for the study. 1200
students of VIII standard were randomly selected as the sample of the study. The tool
Diagnostic test was made and administered by the investigator itself for the present
study. Different types of writing genre were included such as essay writing, letter
writing, Paragraph writing and instruction manual writing as a general topic. The
findings of the study found following difficulties; Unaware of requisite features of
different genres of writing, lack of content in written composition, no unity and
organization of ideas, lexical problems, Grammatical problems, syntactic, spelling

and punctuation errors.
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Sandhya et al. (2020) conducted a study on Magic slate, an intervention for
improving the writing skills in English among students of upper primary level. The
major objectives of the study were to identify the difficulties faced by primary
students, enable students to build up confidence in writing English and to tackle
difficulties of writing through different strategies. The research design implemented
of the study includes experimental design Pre-test Post-test single group design. 87
students of seventh standard were taken as the sample for the study. The two tools
used were — Rubrics for evaluating entry and exit behaviour of students and A
module to enhance the writing skill prepared by researchers. Analysis of the entry
and exit behaviour test were based on five areas like Vocabulary, content, cohesion
and coherence, grammatical accuracy and Punctuation and spelling. In findings the
difficulties found were, learners did not use correct spelling, improper punctuation,
grammatical errors. The strategies Riddle cards, Picture cards, Picture description etc.

provided desirable changes.

Conclusion

Review of related studies based on the variable communication skill in
English indicates that studies were conducted at various levels from high school to
graduate level. Most of the studies have various dimensions of communication skill
such as reading, writing, grammar, vocabulary etc. focussed individually but very
few studies has tried to include all these dimensions together. The studies in
combination of language anxiety and communication skill in English were traced in
the review but the number of studies found are extremely less and no studies carried

out in the population selected.



Chapter 111

METHODOLOGY

(@

% Variables of the study

% Objectives of the study

< Hypotheses of the study

< Sample selected for the study

% Tools employed for data collection

% Data collection procedure

< Statistical techniques used for

analysis




METHODOLOGY

Methodology forms an integral part in research to solve the research problem. It
provides a basic structure regarding how the research need to be carried out. Researcher
describes about the techniques adopted and the process for the study in the
methodology. In any research the success of the study depends on the method adopted
which assists the investigator towards proper direction. The selection of suitable method
is greatly determined by the problem selected. Finding proper methodology provides the
researcher to carry out the research study systematically. Methodology holds an
important position in all research work. Use of appropriate method with right data

collection process influence the accuracy of the result and on the conclusion arrived.

The present study aims to find language anxiety and communication skill in
English among secondary school students. The investigator after understanding the
depth of selected problemhas decided to implement survey as method for data

collection.

The study evolves a quantitative type of research where the relevant data is

collected and the data is further analysed statistically to obtain the result.

This chapter contains detailed description of the methodology adopted for this

study under following heads:

1. Variables of the study

2. Objectives of the study

3. Hypotheses of the study

4. Sample selected for the study

5. Tools employed for data collection
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6. Data collection procedure

7. Statistical technique used for analysis
Variables of the Study
The study involves two variables. They are:

(1) Language Anxiety in English

(2) Communication skill in English

Gender and Medium of instruction are the two classificatory variables in this

Objectives of the Study

The Objectives of the study are:

. To find out the extent of Language Anxiety in English among Secondary

School Students.

To find out the level of communication skill in English among Secondary
School Students.

To find out whether there exists any significant difference in the Language
Anxiety of Secondary School Students in English among the sub groups
based on:

(a) Gender

(b) Medium of Instruction

To find out whether there exists any significant difference in the
Communication Skill of Secondary School Students in English among the sub
groups based on:

(a) Gender

(b) Medium of Instruction
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5. To find out whether there exists any significant relationship between
Language Anxiety and Communication Skill in English among Secondary

School Students.

Hypotheses of the Study

1. There is no significant difference in the language anxiety in English among
Secondary School Students for the sub groups based on gender and medium
of instruction.

2. There is no significant difference in the communication skill in English
among Secondary School Students for the sub groups based on gender and
medium of instruction.

3. There is no significant relationship between language Anxiety and

Communication skill in English among Secondary School Students.

Sample Selected for the Study

In research, sample is a set of people selected from a larger population for the
purpose of research study. Comparing to the entire population it is easier to collect

and analyse data from the sample that represents the whole.

The population of the present study is secondary school students in
Malappuram district of Kerala state. In this regard, the researcher decided to take the

representative sample of the population which can be generalised.
Size of the Sample

Investigator identified different areas and secondary schools of Malappuram
district. By giving due representation, the researcher conducted the present study

with a sample size of 400 Secondary school students.
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Technique of Sampling

The study demands the representation of the sample from various strata so
the researcher followed stratified random sampling method. Sample was

designated based on gender and medium of instruction.
Gender

There is a notion that gender is an essential construct while studying about
the language anxiety and communication skill in English among secondary school
students. It is essential to find out whether there exists any difference in language
anxiety and communication skill among males and females. The results based on
this can bring a thorough understanding which is helpful in the further phases of

the study.
Medium of Instruction

This is another sub group especially in this study where English is a
second language. Secondary students of Kerala are equipped with two mediums
of instruction i.e. English or Malayalam. The investigator understands the
relevance of taking both these mediums as part of this study and decided to

incorporate them.

Tools Employed for Data Collection

Tools are vital part in the data collection process. Selection of appropriate
tool contributes to successful research. In the present study, the researcher used the

following tools:

I. English Language Anxiety Scale (Lijy & Praveen, 2012)

II. Test of Communication skill in English (Krishnapriya & Rishad, 2023)
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English Language Anxiety Scale

English Language Anxiety scale was prepared by Lijy and Praveen in 2012.
The scale has four dimensions to assess the English language anxiety of secondary
school students. The four dimensions of the scale are: Communication apprehension,

fear of negative evaluation, test anxiety and anxiety of English classes.

This is a Likert type five -point scale. The five responses of English language
anxiety scale include ‘Strongly Agree’, ‘Agree’, ‘Undecided’, ‘Disagree’, and
Strongly Disagree.” These responses were given scores as 5,4,3,2,1 according to
options Strongly Agree, Agree, Undecided, Disagree, and Strongly Disagree
respectively for the positive statements. The scores were reversed for negative

statements.

Validity

To ensure the validity of English Language Anxiety Scale the investigator
used face validity and concurrent validity. During the time of English Language
Anxiety Scale construction, the investigators consulted various experts, carried out
many discussions at different levels. Modification has been made to the items

wherever necessary as per the suggestions. Hence the face validity was ensured.

Concurrent validity is a type of validity that measures the agreement between
two different assessments. It is a sub type of criterion validity. To ensure the
concurrent validity of English Language Anxiety Scale, an external criterion of
Foreign Language Anxiety Scale prepared by Horwitz, E.K., Horwitz, M.B., and
Cope, J.A (1986) was used. The correlation coefficient between the two emerged to

be as 0.76. Thus, concurrent validity established.
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Reliability

A tool is said to be “reliable that is, it must have the ability to consistently
yield the same results when repeated measurements are taken of the same individuals

under the same conditions.” (Koul, 2019, p.238)

The reliability of this English Language Anxiety Scale was also established
by the investigators through split half method. In this the reliability of full test was
found using Spearman- Brown formula and 0.90 was the value achieved. This score

certifies high reliability of the tool.

Test of Communication Skill in English

The Test of communication skill in English is a tool prepared by investigator
along with the guidance of supervising teacher to find the level of communication
skill in English among secondary school students. The test construction process

includes the following steps:

1. Planning of the test
2. Preparation of the test
3. Tryout

4. Finalization of the test

Planning of the Test

The vital step in the process of test construction is the careful planning of
the test. Researcher after selecting the topic of study conducts review of various
studies previously done in this area. From these studies researcher identified the

relevance of studying this topic and found that many school students struggle
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while using English as second language or foreign language. Researcher before
preparing the test consulted with different experts in the fields such as secondary
school teachers and other English language experts to select necessary components
for the test. After consulting and referring various sources the components such as
reading, writing, grammar and vocabulary was considered for the construction of

the test.

Reading. Reading has got an essential role in the process of language
acquisition. The reader views the series of written symbols and evolves meaning out
of them. The purpose of reading is to understand the thoughts and ideas conveyed
through different words and sentences. Efficient reading involves identification of
words, understanding of what it intends to convey and most importantly the need to
establish a connection between the words and its meaning. Reading is a major skill
like writing, speaking, and listening. Reading consists of subskills such as extensive
reading, deduce the meaning from the context, scanning of the text etc. The items in

the test 1-10 measures these skills of the students.

Vocabulary. Vocabulary is the building block of a language. The different
words when connected with each other forms meaningful sentences. The vocabulary
used for spoken and written communication are different. Vocabulary is one of the
subskills for the main skills like reading, writing, speaking, and listening. Usage of
vocabulary in different ways is a major skill associated with it. The items 11-25

measure the vocabulary in the students.

Grammar. Grammar is another subskill which has a role to monitor both oral

and written language. Grammar provides meaning when sentences are formed. Mere
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joining of multiple words fails to evoke meaning as such. Knowledge of different
grammatical elements help the students to use English language more efficiently.
This test comprises of grammatical elements like Tenses, adverbs, degrees of
comparison, edit the error and prepositions. The items 26-37 are prepared in this

category.

Writing. Writing is a system of expression of a language. It is one of the
exceptional skills unique to humans. It helps to communicate thoughts and refine our
ideas to others. Writing requires various subskills to produce a good product at the
end. Writing improves the use of language efficiently. It also fosters imagination and
nourishes one’s presentation of the information. The subskills of writing included in
this test are writing with fluency, appropriate use of sentences, ability to connect the
events, suitable choice of words according to context. The items 38-48 measure these

skills of writing in the student.

Preparation of the Test

The investigator did the planning well and developed a test including all the
components elaborated above. The draft test of Communication skill in English has
63 items. In this,15items were included in reading, 19 items in vocabulary, 16 items

in grammar, and 13 items in writing.

Try Out

The test was conducted on a representative sample of 80 students of
secondary school from the Malappuram district of Kerala. The answer sheets of this

test were thoroughly evaluated and scored. The standardisation procedure was carried
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out by the process of item analysis. The individual items in the test determines the
efficiency and quality of the test. Hence each item is analysed and filtered with the

purpose of constructing good test.

The discriminating power and difficulty index of each item was calculated.

The following formulas were used:

(1) Discriminating Power

_(U-L)

D.P
N

Here,
U = No. of correct responses in upper group
L = No. of correct responses in lower group
N=No. of pupils in the group
(i1) Difficulty Index

I_(U+L)
2N

Here,
U = No. of correct responses in upper group
L = No. of correct responses in lower group

N=No. of pupils in the group

Details of item analysis are given in Table 1.
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Table 1
Difficulty Index and Discriminating Power of Items in the Test
2 . Selected(v')/ 2 . Selected(v')/
g % % DI DP Not Selected = % ¢ DI DP Not Selected
2 5 3 (NS) £ 5 3 (NS)
1 21 4 057 077 v 33 21 1 0.50 091 v
2 13 0 030 0.59 v 34 22 6 0.64 0.73 v
3 13 0 030 0.59 v 35 5 0 0.11 0.23 NS
4 20 0 045 091 v 36 15 1 036 0.64 v
5 21 6 061 0.68 v 37 14 0 032 0.64 v
6 22 8 0.68 0.64 v 38 12 4 036 0.62 v
7 15 2 039 0.59 v 39 15 1 036 0.64 v
8 18 1 043 0.77 v 40 14 10 0.55 0.18 NS
9 14 9 052 023 NS 41 14 1 0.34 0.59 v
10 15 8 0.52 0.32 NS 42 14 0 032 0.64 v
11 22 10 0.73 0.55 NS 43 12 1 0.30 0.50 v
12 20 6 0.59 0.64 v 4 21 0 048 0.95 v
13 21 0 048 095 v 45 22 4 059 0.82 v
14 1 020 0.32 NS 46 17 6 0.52 0.50 v
15 0 0.11 0.23 NS 47 18 0 041 0.82 v
16 17 3 045 0.64 v 48 15 2 0.39 0.59 v
17 19 0 043 0.86 v 49 7 0 0.16 0.32 NS
18 15 0 0.34 0.68 v 50 1 0 0.02 0.05 NS
19 22 3 0.57 0.86 v 51 19 0 043 0.86 v
20 21 11 0.73 045 NS 52 11 1 027 045 NS
21 18 6 0.55 0.55 v 53 20 1 048 0.86 v
22 17 0 039 0.77 v 54 16 0 036 0.73 v
23 0 0.07 0.14 NS 55 18 1 043 0.77 v
24 0 0.11 0.23 NS 56 15 0 034 0.68 v
25 22 6 0.64 0.73 v 57 20 1 048 0.86 v
26 22 1 052 095 v 58 11 0 025 0.50 NS
27 21 4 057 0.77 v 59 18 0 041 0.82 v
28 22 0 0.50 1.00 v 60 16 0 036 0.73 v
29 18 0 041 0.82 v 61 17 0 039 0.77 v
30 22 2 055 091 v 62 18 0 041 0.82 v
31 22 10 0.73 0.55 NS 63 15 0 034 0.68 v
32 22 2 055 091 v
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Finalisation of the Test

For the finalization of the tool, the items with difficulty index between 0.3
and 0.7 and discriminating power greater than 0.4 were selected. Before try-out test
involved 63 items. From the total 63 items, item numbers 9, 10, 11, 14, 15, 20, 23,

24, 31, 35, 40, 49, 50, 52, and 58 were eliminated and the final test consists of 48

items.

The components included in the final test are distributed with item numbers
as follows:

1. Reading—1,2,3,4,5,6,7,8,9,10

2. Vocabulary — 11, 12, 13, 14, 15, 16, 17, 18, 19, 20, 21, 22, 23, 24, 25

3. Grammar — 26, 27, 28, 29, 30, 31, 32, 33, 34, 35, 36, 37

4. Writing- 38, 39, 40, 41, 42, 43, 44, 45, 46, 47, 48
Validity

The validity of the Test of Communication skill in English ensured through
face validity and content validity. The investigator consulted with different experts
during this test construction and received sanction for the items. Through this process

face validity got ensured.

“Content validity can be defined as the ability of the selected items to
reflect the variables of the construct in the measure.” (Zamanzadeh et al., 2015)
The content validity of this test was ensured by giving due representation for
each dimension of Communication skill in English test while preparing the

items.
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Reliability

The reliability of present tool, the test of communication skill in English was
determined by Cronbach’s co-efficient alpha which is an index of reliability. It is a

measure of internal consistency.

The formula to calculate Cronbach’s coefficient alpha is:

K Y 8%
KK=—|1-—
Y K—ll sle

This test was found to have an index of reliability as 0.97 and this suggests

that the test is highly reliable.
Data Collection Procedure

The investigator finalized the sample and listed out the different secondary
schools in Malappuram district. Schools were selected with a view to ensure the
representation from all areas of the district. The permission to conduct the data
collection process was collected from the head of each school. After receiving
permission, a schedule was prepared and the tools were administered as per the

schedule in every institution.

During data collection investigator explained to the students the purpose and
process of providing appropriate response. Basic instructions were clearly provided
and doubts if any, were clarified timely. Students were asked to give their responses

within the stipulated time. The response sheets were collected back from the students.

The collected response sheets were evaluated and scored accordingly. The
scores were tabulated for further statistical operations. The incomplete response

sheets were cancelled and the total sample size was finalised to 400.
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Statistical Techniques used for Analysis

The data tabulated after scoring need to be analysed. To fulfil this purpose the

following statistical techniques were used:
Test of Significance of Mean Difference

The Test of significance of mean difference is called t-test. This statistical test
is used to compare the mean between two groups. It is used in hypothesis testing to

check whether a process influences the population.

The formula of t-test for large independent sample is:

X, —X

1 2

t = —
of | 93
N1 Nz

Percentiles

Percentile refers to how a score compares to other scores from the same set.

The following formula can be used to find the percentile of data.

Pi=1+;[

ixX(N-0C)
100

Coefficient of Correlation

Correlation is a technique in statistics to determine the relationship between

two variables.

The most popular method to determine the relationship between two variables
1s Karl Pearson’s coefficient of Correlation or Pearson’s Product Moment Coefficient

of Correlation (r).
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This can be calculated by the formula:

NYXY-(ZX)XY)
JNZ X - x} vz -(ZY)

Here,

> X—sum of the X scores
> Y—sum of the Y scores
Y X? — sum of the squares of the X scores
Y'Y? — sum of the squares of the Y scores

N  —number of the paired scores
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ANALYSIS AND INTERPRETATION

Data analysis and interpretation holds a key position in any study. It unveils
the path to findings and thereafter to conclusion which is the backbone of any
research. Data Analytics can be referred to as the process of examining and
interpreting large sets of data using various statistical and computational techniques
to uncover meaningful insights, patterns, and trends (Bartolome, 2023). Data
Analysis is a subset process where data is divided into each constituent and then
every element is analysed separately and how each part is connected to other. It is a
gateway where the complex figures of data are simplified and they are arranged

together for easier interpretations.

After data collection and proper tabulation, based on the objectives and

hypothesis of the study the data needs to enter analysis and interpretation stage.

Interpretation is another major step along with data analysis. Data
Interpretation is the process of assigning meaning to the processed and analysed data.
It enables us to make informed and meaningful conclusions, implications, infer the
significance between the relationships of variables and explain the patterns in the

data (Seth, 2021).

The study is on language anxiety and communication skill in English among
secondary school students. This chapter provides the analysis and interpretation of
the data collected from secondary school students. The statistical techniques are
applied to the tabulated data based on objectives and hypothesis of the study and the

detailed analysis is elaborated.

The chapter includes:
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1. Objectives of the study
2. Hypotheses of the study
3. Preliminary Analysis

4. Major Analysis and Interpretation
Objectives of the Study

The Objectives of the study are:

1. To find out the extent of Language Anxiety in English among Secondary

School Students.

2. To find out the level of communication skill in English among Secondary

School Students.

3. To find out whether there exists any significant difference in the Language
Anxiety of Secondary School Students in English among the sub groups
based on:

(a) Gender
(b) Medium of Instruction

4. To find out whether there exists any significant difference in the

Communication Skill of Secondary School Students in English among the

sub groups based on:

(a)Gender

(b)Medium of Instruction

5. To find out whether there exists any significant relationship between
Language Anxiety and Communication Skill in English among Secondary

School Students.
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Hypotheses of the Study

1. There is no significant difference in the language anxiety in English among
Secondary School Students for the sub groups based on gender and medium
of instruction.

2. There is no significant difference in the communication skill in English
among Secondary School Students for the sub groups based on gender and
medium of instruction.

3. There is no significant relationship between language Anxiety and

Communication skill in English among Secondary School Students.

Preliminary Analysis

In the preliminary step of analysis, the descriptive statistics was calculated. The
mean, median, mode, standard deviation, kurtosis and skewness for the Language

Anxiety and Communication skill in English was found for the total sample.

Values of descriptive statistics for Language Anxiety in English and

Communication skill in English for the total sample are presented in the following

Table 2.

Table 2

Descriptive  Statistics of the Variables Language Anxiety in English and
Communication Skill in English for the Total Sample

Statistical Communication Skill in Language Anxiety in

Characteristics English English
N 400 400
Mean 25.4925 91.1575
Median 27.0000 91.0000
Mode 39.00 80.00
Std. Deviation 12.83479 15.92472
Skewness -.180 138

Kurtosis -1.125 -.392
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From the table 2, the mean, median and mode scores obtained for Language Anxiety
in English for the total sample are 91.157, 91, and 80 respectively. This shows that
the values of mean and median are almost equal whereas the value of mode is lower
than the mean and median scores. The skewness value is found to be (sk=.138) for
this variable which indicates that it is positively skewed for the secondary school
students. The indices of Kurtosis for Language Anxiety in English depicts that this

distribution of scores with k=-.392 is platykurtic.

The graphical representation of the scores of language anxiety in English for

the total sample is given in figure 1.

Figure 1
Graphical Representation of the Scores of Language Anxiety in English for the Total
Sample
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From table 2, in the case of variable Communication Skill in English, the values of
mean, median and mode for the total sample are 25.49, 27 and 39 respectively. The
values of mean and median are almost same but the value of mode is higher than the
values of median and mean. The value obtained for skewness (sk=-.180) shows that
the score distribution for the total sample is negatively skewed. In Kurtosis, the value

k=-1.125 depicts that the index of peak for the total sample is platykurtic in nature.

The graphical representation of the scores of Communication skill in English

for the total sample is given in figure 2.

Figure 2
Graphical Representation of the Scores of Communication Skill in English for the
Total Sample
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Thus, from the values attained in descriptive statistics for the two variables language
anxiety in English and Communication skill in English it reveals that the distribution

of scores is not deviated largely from the normality.
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Major Analysis
Percentile Scores of Language Anxiety in English for the Total Sample

The Percentile values from Py to Pgg were calculated for the total sample and

they are provided in the table 3.

Table 3
Percentile Scores of Language Anxiety in English for the Total Sample
Percentile Scores Mean
P1o 71.0000
P2 77.2000
P30 82.3000
P40 86.0000
Pso 91.0000 91.157
Pso 95.6000
P7o 100.0000
Pgo 105.0000
Py 112.9000

From table 3, the 10™ percentile score for the total sample in Language Anxiety in
English is found to be 71. This means that 90 percent of secondary students have a

score of 71 or more while 10 percent of students has a score less than 71.

In the case of 50™ percentile the score for total sample is 91 and it is clear
from the table that 50 percent of secondary school students have a score of 91 or

more and the remaining 50 percent have a score less than 91.

Likewise, the 90™ percentile score for the total sample is 112.9. Here 90
percent students have a score less than 112.9 and 10 percent of students has a score
more than 112.9. The percentile scores of other percentiles can be interpreted in a

similar manner.
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The mean value obtained for Language Anxiety in English among secondary
school students is 91.157 which lies between the 50™ and 60™ percentile. The middle
score of the scale when calculated is 102. As the mean obtained is less than the
middle score it can be concluded that Language anxiety in English among secondary

school students is low.
Percentile Scores of Communication Skill in English for the Total Sample

The Percentile values from P to Pyy were calculated for the total sample and

they are provided in the Table 4.

Table 4

Percentile Scores of Communication Skill in English for the Total Sample

Percentile Scores
Pio 7.0000
P2 12.2000
P30 17.0000
P40 21.4000
Pso 27.0000
Peo 31.0000
P9 35.0000
Pso 38.0000
Poo 41.0000

From table 4, the 10™ percentile score for the variable Communication skill in
English for the total sample is 7. This shows that 90 percentage of students possess a

score of 7 or more whereas other 10 percentage of students have a score less than 7.

In the same way the 50" percentile score for the total sample is 27. This
reveals that 50 percent of students obtained a score of 27 or more. In parallel the

remaining 50 percent have a score less than 27.
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Similarly, the 90" percentile score for the total sample is 41. This means that
90 percentage of students have a score less than 41 and 10 percentage of students
holds a score more than 41. Likewise, the percentile scores of other percentiles can

be interpreted.
Analysis of Mean Difference

The study of Mean difference is conducted to find whether there exists any
significant difference in language Anxiety and Communication skill in English
among secondary school students of Malappuram district in sub groups based on
gender and medium of instruction. The goal is to discover if there is any significant
difference in the mean scores obtained. The sub groups under study are male, female,

English, and Malayalam medium.

The test of significance of difference between mean scores of Language
Anxiety in English and Communication Skill in English for the sub group gender was

performed.

Comparison of Mean Scores of Language Anxiety in English of Male and Female

Students of Secondary School

The calculated mean scores in the test of significance of mean difference of

male and female students are presented in the table 5

Table 5

Results of the Test of Significance Difference between Mean Scores of Language
Anxiety in English for Male and Female Students of Secondary Schools

Variable Gender N Mean Std. Deviation  t-test

Male 174 91.4253 15.45355
Language Anxiety in English 0.295
Female 226 90.9513 16.30930
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From the table 5, the Mean score of Language anxiety in English of male is 91.4256
and the mean score of female students is 90.9513. The value of standard deviation of
male is 15.45355 and that of female is 16.30930. The t-test value obtained for the
mean comparison based on gender is 0.295. The value obtained is less than the tabled
value of 1.96 at 0.05 level. So, it can be concluded that there is no significant
difference between the mean scores of Language Anxiety in English of male and

female students.

The analysis was conducted to find out whether there exists any significant
difference in the mean scores in language anxiety in English of male and female
students. The results of the data shows that there is no significant difference in the
mean scores of language anxiety in English based on gender in secondary school

students. The graphical representation of the results is given in Figure 3.

Figure 3

Comparison of Mean Scores of Language Anxiety in English for Male and Female
Students of Secondary Schools
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Comparison of Mean Scores of Communication Skill in English of Male and

Female Students of Secondary School

The mean scores calculated in the test of significance of mean difference of

male and female students are presented in the table 6.

Table 6

Results of the Test of Significance Difference between Mean Scores of
Communication Skill in English for Male and Female Students of Secondary Schools

Variable Gender N Mean Std. Deviation t-test
Communication ~ Male 174 24.6609 12.39406 »
Skill in English  pemale 226  26.1327 13.15548 ’

From the table 6, the mean score of communication skill in English of male students
is 24.6609 whereas the mean score of female students is 26.1327. The standard
deviation value attained for male is 12.39406 and that of female student is 13.15548.
The t-test value obtained for the mean comparison based on gender is 1.14. The
calculated value is less than tabled value of 1.96 at 0.05 level. This shows that there
exists no significant difference between the mean scores of Communication Skill in

English of male and female students.

The analysis was conducted to study whether there exists any significant
difference in the mean scores of Communication skill in English of male and female
students. The result shows that there exists no significant difference in the mean scores
of communication skill in English based on gender in secondary school students. The

graphical representation of the results is given in Figure 4.
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Figure 4

Comparison of Mean Scores of Communication Skill in English for Male and Female
Students of Secondary Schools
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The test of significance of difference between mean scores of Language
Anxiety in English and Communication Skill in English for the sub group medium of

instruction was conducted.

Comparison of Mean Scores of Language Anxiety in English of Students

Studying in English and Malayalam Medium of Secondary Schools

The calculated mean scores in the test of significance of mean difference of

students studying in English and Malayalam medium are presented in the table 7

Table 7

Results of the Test of Significance Difference between Mean Scores of Language
Anxiety in English for Students Studying in English and Malayalam Medium of
Secondary Schools

Variable Medium N Mean Std. Deviation t-test
Language Anxictyin  English 200  85.5050 14.25433
English Malayalam 200 96.8100 15.52608

7.58
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From the table 7, the mean scores of Language anxiety in English in English medium
students is 85.5050 and the mean scores in Malayalam medium students is 96.8100.
The value of standard deviation received for English medium student is 14.25433
whereas the value for the Malayalam medium student is 15.52608. The t-test score
obtained for the mean comparison based on medium of instruction is 7.58. The score
after calculation is greater than tabled value of 2.58 at 0.01 level. This reveals that
there exists significant difference between the mean scores of language Anxiety in

English of students studying in English and Malayalam medium secondary schools.

The analysis was conducted to find out whether there exists any significant
difference in the mean scores in language anxiety in English of students studying in
English medium and Malayalam medium. The results of the data shows that there
exists significant difference in the mean scores of language anxiety in English based
on medium of instruction in secondary school students. The graphical representation

of the results is given in Figure 5.

Figure 5

Comparison of Mean Scores of Language Anxiety in English for Students Studying in
English and Malayalam Medium of Secondary Schools
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Comparison of Mean Scores of Communication Skill in English of Students

Studying in English and Malayalam Medium of Secondary Schools

The calculated mean scores in the test of significance of mean difference of

students studying in English and Malayalam medium are presented in the table 8

Table 8

Results of the Test of Significance Difference between Mean Scores of
Communication Skill in English for Students Studying in English and Malayalam
Medium of Secondary Schools

Variable Medium N Mean SFd'. t-test
Deviation

Communication Skill English 200 35.3150 7.33860
in English Malayalam 200  15.6700  9.08315

23.79

From table 8, the mean scores of Communication skill in English in English medium
students is 35.3150 and the mean scores in Malayalam medium students is 9.08315.
The value of standard deviation obtained for English medium student is 7.33860
whereas the value for the Malayalam medium student is 9.08315. The t-test score for
the mean comparison based on medium of instruction is 23.79. The calculated score
is greater than tabled value of 2.58 at 0.01 level. This result indicates that there exists
significant difference between the mean scores of Communication Skill in English of

students studying in English and Malayalam medium secondary schools.

The analysis was performed to find out whether there exists any significant
difference in the mean scores in Communication Skill in English of students studying
in English medium and Malayalam medium. The results of the data shows that there
exists significant difference in the mean scores of Communication Skill in English
based on medium of instruction in secondary school students. The graphical

representation of the results is given in Figure 6.
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Figure 6

Comparison of Mean Scores of Communication Skill in English for Students Studying
in English and Malayalam Medium of Secondary Schools
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Correlation

Pearson’s Product Moment Correlation for Language Anxiety in English and

Communication Skill in English among Secondary School Students

The results about correlation between Language anxiety in English and

Communication skill in English among secondary school students are given in table 9.

Table 9

Results About Correlation between Language Anxiety in English and Communication

Skill in English among Secondary School Students

Variable r value
Total Sample 4727
Male -506"
Female -449™
English Medium 254"
Malayalam Medium 3927

** significant at .01 level
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From table 9, it is found that the Pearson’s product moment correlation (r) value for
the total sample is -.472. This reveals that there exists a significant negative
correlation between Language Anxiety in English and Communication skill in
English for the total sample. Thus, the relationship between these two variables is

negative and moderate.

In the same way, the value of Pearson’s product moment correlation (r) for
the male students is -.506. This indicates that there exists a significant negative
moderate relationship between the variables Language Anxiety in English and

Communication skill in English for the male students.

In the case of female students, the Pearson’s product moment correlation (r)
value is found to be -.449. This shows that there exists a significant negative
moderate correlation between the variables Language Anxiety in English and

Communication skill in English for the female students.

Similarly, the value of Pearson’s product moment correlation (r) is -.254 for
the English medium students. This specifies that there exists a significant negative
low correlation between the two variables Language Anxiety in English and

Communication skill in English for the English medium students.

From the table 9 likewise the value of Pearson’s product moment correlation
(r) is -.392 for the Malayalam medium students. This shows that there exists a
significant negative low relationship between the two variables Language Anxiety in

English and Communication skill in English for the Malayalam medium students.

Conclusion

The detailed analysis of the data led to the conclusion that there exists no

significant difference in Language Anxiety in English among male and female
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students. Also, there exists no significant difference in Communication skill in
English among male and female students. We can see that Language Anxiety in
English is more for Malayalam medium students. It is also found that
Communication skill in English is more for English medium students. The
relationship between the two variables, Language Anxiety in English and

Communication skill in English can be concluded as significant and negative.
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SUMMARY, FINDINGS AND SUGGESTIONS

This chapter offers a comprehensive idea about the study, its major findings,
tenability of hypothesis, conclusion, educational implications, and suggestions for

further research in this area.
Study in Retrospect

Restatement of the Problem

The problem of the present study is entitled as “Language Anxiety and

Communication Skill in English among Secondary School Students.”
Variables of the Study
There are two variables involved in this study. They are:

1. Language Anxiety in English

2. Communication skill in English
Objectives of the Study
The Objectives of the study are:

1. To find out the extent of Language Anxiety in English among Secondary
School Students.

2. To find out the level of communication skill in English among Secondary
School Students.

3. To find out whether there exists any significant difference in the Language
Anxiety of Secondary School Students in English among the sub groups based

on:

(a)Gender

(b)Medium of Instruction
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4. To find out whether there exists any significant difference in the

Communication Skill of Secondary School Students in English among the sub

groups based on:

(a)Gender

(b)Medium of Instruction

5. To find out whether there exists any significant relationship between
Language Anxiety and Communication Skill in English among Secondary
School Students.

Hypotheses of the Study

1. There is no significant difference in the language anxiety in English among
Secondary School Students for the sub groups based on gender and medium
of instruction.

2. There is no significant difference in the communication skill in English
among Secondary School Students for the sub groups based on gender and
medium of instruction.

3. There is no significant relationship between language Anxiety and

Communication skill in English among Secondary School Students.

Methodology of the Study

In the present study investigator focussed on Language Anxiety and

Communication skill in English among secondary school students. The sample,

method, tools, and statistical techniques used are briefly described.

Sample

The population of this study is the secondary school students of the

Malappuram district in Kerala. On behalf of this population, a sample of 400 students
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was selected. Due representation from different areas of Malappuram district, their

gender, and medium of instruction was ensured.
Method Used

To conduct this study on language anxiety and communication skill in

English survey method was used by the investigator.
Tools used for the Study
In the present study, the researcher used the following tools to collect the data:

I. English Language Anxiety Scale (Lijy & Praveen, 2012)

II. Test of Communication skill in English (Krishnapriya & Rishad, 2023)
Statistical Techniques

Following statistical techniques were employed to analyse the data collected:

—

. Descriptive statistics

2. Percentile score

[98)

Test of Significance of mean difference (t - test)

4. Correlation
Major Findings of the Study
The major findings of the present study are summarized as follows:

1. The extent of Language anxiety in English was found. The 10", 50", and 90™
percentile scores were 71, 91, and 112.9 respectively for the total sample.
Based on the mean scores it is found that the language anxiety in English is

low for the secondary school students.

2. The level of Communication skill in English was found. The IOth, 50th, and

90™ percentile scores were 7, 27, and 41 respectively for the total sample.
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3. The t-test was conducted to find out whether any significant difference exists
between mean scores in language anxiety in English among secondary school
students based on gender — male and female. The t-value obtained was 0.295
and it is not significant at 0.05 level. This result indicates that there exists no
significant difference in Language anxiety in English of male and female

secondary school students.

4. In the t-test conducted to find out the significant difference between the mean
scores of English medium and Malayalam medium secondary school students
in language anxiety in English, the t-value obtained is 7.58 and is significant at
0.01 level. The result reveals that there exists significant difference between the
mean scores of English medium and Malayalam medium students where the

Language Anxiety in English is more for Malayalam medium students.

5. Through the t-test conducted to find out the significant difference between the
mean scores of male and female secondary school students in Communication
skill in English, the t- value obtained is 1.14 and it is not significant at 0.05
level. This result shows that there exists no significant difference in

Communication skill in English of male and female secondary school students.

6. The t-test was conducted to find out the significant difference between the
mean scores of English medium and Malayalam medium secondary school
students in Communication skill in English. In this the t- value obtained is
23.79 and is significant at 0.01 level. This result specifies that there exists
significant difference between the mean scores of English medium and
Malayalam medium students where the Communication skill in English is

more for English medium students.
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7. The relationship between the two variables language anxiety and
communication skill in English was found to be (r =-.472) for the total
sample. This value reveals that there exists a significant negative moderate

correlation between these two variables.

Tenability of Hypotheses

Based on the findings of the study, the tenability of hypotheses was

scrutinized:

The first hypothesis is that there exists no significant difference in the Language
Anxiety in English among secondary school students for the sub groups based on

gender and medium of instruction.

The findings of the study revealed that there exists no significant
difference in Language Anxiety in English among secondary school students for
the subgroup based on gender. Hence the hypothesis is accepted. Whereas it was
found that there exists a significant difference in Language Anxiety in English
among secondary school students for the sub group based on medium of

instruction. So, the hypothesis is rejected.

The second hypothesis is that there exists no significant difference in the
Communication skill in English among secondary school students for the sub

groups based on gender and medium of instruction.

The findings of the study showed there exists no significant difference in
Communication skill in English among secondary school students for the
subgroup based on gender. Hence the hypothesis is accepted. Whereas it was

found that there exists a significant difference in Communication skill in English
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among secondary school students for the sub group based on medium of

instruction. So, the hypothesis is rejected.

e The third hypothesis is that there is no significant relationship between
Language anxiety and Communication skill in English among secondary school

students.

The findings of the study indicates that there is negative moderate
relationship between Language anxiety and Communication skill in English.

Hence hypothesis is rejected.

Educational Implications

The educational implications for betterment of practices in secondary schools
are suggested by the investigator based on the major findings derived from the study.
It is found that the Malayalam medium students experience more language anxiety in
English than English medium students. Also, the relationship between language
anxiety and communication skill in English is found to be negative. Essential steps
need to be taken to diminish the language anxiety in English among secondary

students.

Language anxiety in English is the fear or nervousness that the student
experience in using the language. To mitigate this, several activities need to be
included to increase the interest of students towards the language. At the secondary
level, especially in Malayalam medium classes, the students might receive lesser
opportunities to use English language and the teacher usually follows a translation
mode where teachers translate everything into Malayalam. This makes the students

think everything in Malayalam and this method hinders their English language
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acquisition and development. This gradually leads to poor language and language

anxiety.

To reduce language anxiety, the students must be provided more prospects to

use English language.

1. Language development activities like class radio, English debates, day
observations and day awareness programmes etc should be conducted in
English language at class levels so that everyone receives more opportunity to

organise and present the content which helps in reducing language anxiety.

2. Learning Environment should be designed in such a way that students get
acquainted with English language frequently and volunteer to use the

language just like their mother tongue.

3. The thinking process of students has a role in language development.
Efficient use of English language takes place when their thinking process

aligns with it. For these, literal translations should be prevented.

4. Special effort must be taken by the teacher to identify high level language

anxiety students and extra care must be provided to them.

5. Proper orientation on how to develop English language skills should be
provided to students and healthy criticism should be encouraged while they

commit mistakes in using English language.

6. Apart from text book-oriented classes some hours can be allotted to improve
and know the importance of English language. Language games and
technology oriented interesting programmes can be included in such sessions

to make the learners fond of English language.
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7. Students need to be provided opportunities to listen to native speakers using

English language such as English films, news, speech, sports commentary etc.

8. Learning and teaching strategies need to be devised to ensure exposure to the

real nature of English language.

9. Teachers can encourage the students to enrol voluntarily for short term online
open courses for English language and communication offered by native

speakers of English.

10. Teachers must orient the class beyond textbooks and should plan learning
activities that focuses on confidence building in students in the use of English

Language.

11. Inclusion of English language related mobile applications in the curriculum for

better English language acquisition.

12. Accelerate the use of positive affirmations by teachers during instruction. This

helps in boosting the confidence of students.

13. Organising English Language Community at school level with locally available
language experts as members. This community can lead and conduct many

learning activities.

The communication skill in English is found to be less for Malayalam
medium students which emphasizes the need for their betterment. The students’
mindset of considering English as a foreign language need to narrow down so that
students show interest in developing English language followed by communication
skill. The activities must be incorporated to improve communication skill in

English.
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Students need to receive more engaging learning activities that improves
their reading, writing, speaking, and listening skills in English. More

opportunities to practice these skills must be provided.

Students must be encouraged to organize English clubs for each class and
the activities of the club need to be conducted systematically covering all

components of communication.

Provide guidance on developing English language through language
advisors, English teachers and other experts who can direct students on how

to develop communication skill in English.

Technology should be incorporated in developing communication skill in
English such as podcasts which will enhance the students’ exposure to the
language. Mostly classrooms lack the opportunity to develop listening skill

in English language.

Communication labs need to be introduced from secondary level so that
students receive practice on areas like pronunciation and can use them for

improving English language abilities and thereby the communication.

Constructive feedback from teachers along with encouragement can
empower the students to develop and communicate confidently in English

language.

To improve reading skill, both reading and vocabulary games should be
conducted in secondary classes which evokes interest in students towards

English language.
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Secondary level students tend to focus more on non-language subjects
aiming board exams and thus language often loses its importance. Teacher
needs to develop a positive favourable attitude in students to focus on

English language communication.

Policy decision should be taken to teach English language from
kindergarten itself as it is the stage of language development to ensure

effective acquisition of English language.

Language Proficiency tests should be conducted monthly and evaluate the
progress of students in different areas. Teaching- learning strategies should
be altered to address those areas.

Introduction of language pairs/groups within classes and organising
competitions between them. These opportunities increase the communication
skill of students.

Language practical periods to be incorporated into the curriculum where the
students receive chances to practice the LSRW skills. Systematic and formal
assessment strategies should also be implemented.

Periodical Training should be ensured by the government for all secondary
school teachers to empower their English language and communication
skill.

Online discussion forums for oral and written communication like
clubhouse to be initiated by government where native students of English
language can participate in discussion. Also, the policy decisions to be taken
and MoU to be signed between Kerala state and other nations where English

is the native language.
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Suggestions for Further Research

The investigator after conducting the study emerged into the findings and
limitations that led to the following suggestions for further research in this area. This

helps the future researchers with new areas to be studied.

* The same study can be conducted in elementary classes
= The study can be conducted in other districts of Kerala
= Effectiveness of different methods on enhancing communication skill in

English can be studied

= Study can be conducted on Malayalam medium students to find out the

reasons of their high Language Anxiety in English

= A comparative study of language anxiety in English between elementary,

secondary, or higher secondary can be conducted.



REFERENCES



REFERENCES

Abba, H. M., Mustapha, M. A., & Ali, H. (2019). Use of computer assisted
instruction to improve students’ reading skill in English language. Journal on
English Language Teaching, 9(1), 32-37. https://files.eric.ed.gov/fulltext/

EJ1214406.pdf

Abbasi, A. M., Mangrio, R. A., Channa, M. A. & Hanif, U. (2020). Investigation of
English communication skills of university students. International Journal of

Publication and Social studies, 5(2), 131-146.

Abdelrahman, M. S. H. B., & Bsharah, M. S. (2014). The effect of speed reading
strategies on developing reading comprehension among the 2ndsecondary
students in English language. English Language Teaching, 7(6), 168-174.

https://files.eric.ed.gov/

Ahmad, U., & Nisa, N. (2019). English language learning anxiety: A case study of
secondary government school’s student of District Larkana, Sindh.
International Journal of Academic Pedagogical Research (IJAPR) 3(1), 16-

21.

Alavi, G. & Gilakjani, A. P. (2019). The effectiveness of games in enhancing
vocabulary learning among Iranian third grade high school students.

Malaysian Journal of ELT Research, 16(1), 1-16.

Alpert, R., & Haber, R. N. (1960). Anxiety in academic achievement situations. The

Journal of abnormal and social psychology, 6(12), 207.

American Psychiatric Association (2000). Diagnostic and statistical manual of mental

disorders (4/e), Text Revision. APA



9?6]%1‘611665 7 8

Anhar, A. (2019). The use of true and false essay games to enhance students writing
achievement and classroom interaction. Journal of English Language

Teaching, 6(2), 91-98. http://dx.doi.org/10.33394/j0-¢elt.v612.2360

Apriliani, D. N. (2021). Students’ perception in learning English vocabulary through
Quizlet. Journal of English Teaching, 7(3), 343-353. https://doi.org/10.33541/
jet.v7i3.3064

Arora, N. (2017). English language teaching: Approaches and methodologies. Tata

McGraw Hill Education Private Limited.

Asif, F. (2017). The anxiety factors among Saudi EFL learners: A study from English
language teachers’ perspective. English Language Teaching, 10(6), 160-173.
http://dx.doi.org/10.5539/elt.v10n6p160

Barlow, D.H. (2002). Anxiety and its disorders: The nature and treatment of anxiety

and panic (2™ ed.). Guilford Press.

Bartolome, M. E. [My E-Class in Bytes]. (2023, March 18). Data Analytics in
Education [Video]. YouTube. https://youtu.be/3Jhj-sB7NYs?si=pAqCxOX
MIWD_ JgFm

Basu, N. & Chattopadhyay, K. N. (2018). English language anxiety and its relation to
English achievement at high school level. International Journal of Innovative

Knowledge Concepts, 6(12), 160-164.

Bhat, R.A., & Bhat, M.A.H. (2017). The barriers students are facing in English
language communication: A study of Government higher secondary schools.
In Anantnag, J & Klindia (Ed.), The Expression: An International
Multidisciplinary e-Journal, 3 (4), 45-53.

Brown, H. D. (2000). Teaching by principles: An interactive approach to language

pedagogy (2"ed.). Pearson Education.



9?6]%1‘611665 7 9

Brown, H. D. (2004). Language assessment: Principles and classroom practice.

Pearson Education.

Brown, H. D., & Abewickrama, P. (2010). Language assessment: Principles and

classroom practice (2" Ed.). Pearson Education.

Capan, S. A. & Simsek, H. (2012). General foreign language anxiety among EFL

learners: A survey study. Frontiers of Language and Teaching, 3, 116-124.

Chamba, M., Reinoso, M., & Rengifo, E. (2019). Authentic materials to foster
writing skills in college EFL learners. English Language Teaching, 12(6),
112-127.

Devi, Y. R. (2022). A study on the effectiveness of communication in English with
special reference to government boys’ higher secondary school, Tura.

International Journal of Creative Research Thoughts, 10(3), 254-262.

Gardner, R. C., & Maclntyre, P. D. (1993). A student's contributions to second-

language learning. Part II: Affective variables. Language Teaching, 26(1),1-11.

Grace, T., & Ganta. (2019). Proficiency in mother tongue and its influence on
communication skills in English at secondary level [Doctoral dissertation,
Department of Education, Andhra University]. http://hdl.handle.net/10603/
377686

Gultom, R. J., Simarmata, J. N., Purba, O. R., & Saragih, E. (2022). Teacher
strategies in teaching English vocabulary in junior high school. Journal of

English Language and Education, 7(1). https://doi.org/10.31004/jele.v7i1.182

Halder, U. K. (2018). English language anxiety and academic achievement. North
Asian International Research Journal of Social Science & Humanities, 4(3),
138-147 https://www.researchgate.net/profile/Ujjwal-Halder/publication/327
237823



9?6]%1‘611665 8 0

Hargie, O. (2016). The importance of communication for organisational

effectiveness. https://d0i.10.17990/Axi1/2016 9789726972556 015.

Haryadi, R. N., Junaedah, E., & Dalimunthe, L. (2021). The effects of vocabulary
and grammar mastery on students’ writing skill in descriptive text. Journal of

Literate, 2(2), 46-54. https://doi.org/10.47435/jle.v1i2

Hasibuan, K., & Fauzan, M. A. (2007). Teaching English as foreign language

(TEFL). Alaf Riau Graha UNRI Press.

Hidayati, T. (2018). Student language anxiety in learning English: Examining non-
English major students in rural area. Indonesian Journal of English Language

Teaching and Applied Linguistics, 2 (2), 95-113.

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language

classroomanxiety. TheModernLanguageJournal, 70(2),125-132.

Idrus, F., & Hamid, T. M. H. T. A. (2021). Profiling English language learning
anxiety among selected rural area secondary school students in Malaysia: A

case study. International Journal of English Language Teaching, 9(1), 1-20.

Idrus, H., Salleh, R., & Abdullah, M. R. T. L. (2011). Oral communication ability in
English: An essential skill for engineering graduates. Asia Pacific Journal of

Educators and Education, 26(1), 107-123.

Jameela, K.V. (2020). English language learning anxiety among higher secondary
school students [Masters dissertation, Department of education, Farook
Training College, Calicut]. http://74.208.36.141:8080/jspui/handle/123456
789/593

Javid, C. Z. (2014). Measuring language anxiety in an EFL context. Journal of

Education and Practice, 5(25), 180-192.



9?6]%1‘611665 8 1

Kaur, J. (2016). A descriptive study on English language anxiety amongst general
nursing and midwifery students. Indian Journal of Mental Health, 3(1), 44-
46.

Kaur, S. (2020). Academic Achievement in English in relation to English language
anxiety learning motivation and linguistic intelligence among class IX
students [Doctoral dissertation, Panjab University]. http://hdl.handle.net/
10603/348052

KGL. (2020, July 16). More than words: Why human translation is leagues ahead.
https://www.kwglobal.com/blog/2020/7/16/more-than-words-why-human-tra

nslation-is-leagues-ahead

Khan, A., Khan, S., Zia-Ul-Islam, S., & Khan, M. (2017). Communication skills of a
teacher and its role in the development of the students’ academic success.

Journal of Education and Practice, 8(1), 18-21.

Komba, S. C. (2016). The perceived importance of communication skills course
among university students: The case of two universities in Tanzania. African

Journal of Teacher Education, 4(2). https://doi.org/10.21083/ajote.v4i12.3064.

Koul, L. (2019). Methodology of educational research (5" revised & enlarged ed.).
Vikas Publishing House Pvt Ltd.

Lijy, M. (2012). Relationship between English language anxiety and social
competence of secondary school students (Unpublished master’s dissertation).

Department of Education, University of Calicut, Kerala.

Maclntyre, P. D., & Gardner, R. C. (1991). Investigating language class anxiety using
the focussed essay technique. The Modern Language Journal, 75(3), 296-304.

Maclntyre, P. D. (1999). Language anxiety: A review of the research for language
teachers. In Young, D.J. (Ed), Affect in foreign language and second language
learning: A practical guide to creating a low anxiety classroom atmosphere.

Boston: McGraw-Hill, 24-25.



9?6]%1‘611665 8 2

Maclntyre, P., & Gregersen, T. (2012). Affect: The role of language anxiety and other
emotions in language learning. In S. Mercer, S. Ryan & M. Williams. (Eds.),
Psychology for Language Learning.Palgrave Macmillan. https://doi.org/10.
1057/9781137032829 8.

Madsen, H. S., Brown, B. B., & Jones, R. L. (1991). Evaluating students’ attitude
towards Second language tests. In E. K. Horwitz & OJ. Young (Eds.),

Language Anxiety from Theory and Research in Classroom Implications (pp.

65-86). Prentice -Hall.

Mahrooqi, R. A. (2012). English communication skills: How are they taught at
schools and universities in Oman? English Language Teaching, 5 (4), 124-

130. https://doi.org/10.5539/elt.v5ndp124

Makepeace, A. (Director). (2010). We still live here: As nutayunean [Film].

Makepeace Productions.

Mallampalli, & Sekhar, S. (2022). Issues and challenges in learning writing skills in
English of the students of government high schools in Dehradun Urban
Uttarakhand: An analytic study[Doctoral dissertation, School of Liberal Arts,

Uttaranchal University]. http://hdl.handle.net/10603/394484

Marnani, P. F., & Cuocci, S. (2022). Foreign language anxiety: A review on theories,
causes, consequences, and implications for educators. Journal of English

Learner Education, 14(2). https://stars.library.ucf.edu/jele/vol14/iss2/2.

McCroskey, J. C. (2001). An introduction to rhetorical communication. Allyn &

Bacon, p. 40.

Mehdi, Y., & Kumar, S. (2019). English language anxiety and its impact on the
communicative performance of the learners w.r.t the students of B- Schools in
Delhi NCR, India. International Journal of Recent Technology and Engineering,
8(3S3), 30-41. https://www.researchgate.net/publication/341930596.



9?6]%1‘611665 8 3

Mugo, F. W. (2002). Sampling in research. In Proceedings. https://api.semantic
scholar.org/CorpusID:13934998

Na, Z. (2007). A study of high school students’ English learning anxiety. The Asian
EFL Journal, 9(3), 22-34.

Naghdipour, B. (2022). ICT- enabled informal learning in EFL Writing. Journal of
Second Language Writing, 56. https://doi.org/10.1016/].js1w.2022.100893

Ohata, K. (2005). Potential sources of anxiety for Japanese learners in English:
Preliminary case interviews with five Japanese college students in the U. S.

TESL-EJ, 9(3).

Oteir, I. N., & Al-Otaibi, A.N. (2019). Foreign language anxiety: A systematic
review. Arab World English Journal, 10 (3), 309-317. https://d0i.10.24
093/awej/vol10no3.2.

Peter, J., & Singaravelu, G. (2020). Problems in writing in English among high
school learners. Aegaum Journal, 8(9), 1502-1515. https://www.research

gate.net/profile/Govindarajan-Singaravelu/publication/351048985

Pratama, Y., & Fridolini. (2021). The influence of English native lecturer in
improving students’ motivation in communication skill. Getsempena English

Education Journal, 8(1), 192-204. https://doi.org/10.46244/geej.v8il.1343.

Preiss, R. W. (1989). The nature and correlates of receiver apprehension. Paper
presented at the meeting of the Speech Communication Association, San

Fransico, CA.

Pushpanathan, T. (2018). Impact of extensive reading materials in enhancing the
reading skill of secondary school students with references to Arakkonam
block, Tamil Nadu, India. The Journal of EFL Education and Research, 3(3),
10-14.



9?6]%1‘611665 8 4

Putwain, D. W. (2008). Deconstructing test anxiety. Emotional and Behavioural

Difficulties, 13(2), 141-155. https://doi.org/10.1080/13632750802027713.

Rajesh, G., & Mukund, K. (2016). Management of English language anxiety through
behaviour modification techniques of high school students. The International

Journal of Indian Psychology, 3(3), 66-72.

Raju, R., & Eng, T.K. (2012). Language anxiety among ESL college students in

India. The English Teacher, 41(2), 112. https://www.melta.org.my/

Richards, J. C., & Renandya, W. A. (Eds.). (2002). Methodology in language
teaching: An anthology of current practice. Cambridge University Press.

https://doi.org/10.1017/CBO9780511667190

Riyami, T. K. A. (2021). Omani graduates’ English communication skills: Employers’
perspectives. Learning and Teaching in Higher Education Gulf Perspectives,

17(2), 136-149.

Roshy, J. A. (2019). Communication skills and English language anxiety among
ASAP and non-ASAP students of higher secondary schools in Kerala
(Master’s dissertation). Department of Education, University of Calicut,

Kerala.

Sadiq, J. M. (2017). Anxiety in English language learning: A case study of English
language learners in Saudi Arabia. English Language Teaching, 10(7), 1-7.
https://doi.org/10.5539/elt.v10n7pl

Saha, R., & Mete, J. (2017). Relation between English language anxiety and
achievement in English of higher secondary students in the district of

Bankura, West Bengal. Literary Herald, 3(4), 321-330.

Salim, W. 1. W., Subramaniyam, V., & Termizi, A. A. (2017). Foreign language
anxiety in English language classroom. International Journal of language,

Literature and Linguistics, 3(1), 5-12.



9?6]%1‘611665 8 5

Sandhya, P. U., Bindhya, T. K., & Jayalekshmi, K. (2020). ‘Magic slate’: An
intervention of improving the writing skills in English among students of
upper primary level. Journal of English Language Teachers’ Interaction

Forum, 11,33-37.

Saranraj, L., & Meenakshi, K. (2016). Influence of motivation factor and anxiety in
L2 learning among engineering students in Dharmapuri, India. Indian Journal

of Science and Technology, 9(18), 1-7.

Saranraj, L., & Meenakshi, K. (2016). The influence of anxiety in second language
learning: A case study with reference to engineering students in Tamil Nadu,

India. Indian Journal of Science and Technology, 9(42), 1-5.

Saunders, S., & Mill, M. A. (1999). The knowledge of communication skills of
secondary graduate student teachers and their understanding of the
relationship between communication skills and teaching. NZARE/AARE

Conference paper- Melbourne, Conference paper Number MIL99660.

Senturk, S., & Kahraman. (2020). The use of short stories in English language
teaching and its benefits on grammar learning. International Journal of
Curriculum and Instruction, 12(2), 533-559. https://files.eric.ed.gov/fulltext/

EJ1271141.pdf

Seth. (2021, July 21). What is the difference between data analysis and
interpretation. Analytixlabs. https://www.analytixlabs.co.in/blog/data-analysis

-and-interpretation/

Sharma, S., & Chawla, N. (2013). A comparative study of English communication
skill of students studying in government and private schools. Journal of

Indian Research, 1(2), 125-132.



9?6]%1‘611665 8 6

Shenboo, M. (2020). Factors influencing the English language spoken skills of the
higher secondary school students on their communicative behaviour
[Doctoral dissertation, Department of Education, Manonmaniam Sundaranar

University].http://hdl.handle.net/10603/332113.

Snow, C., & Chair. (2002). Reading for understanding toward a research and

development. RAND Reading Study Group.

Spielberger, C. D. (1983). STAI state-trait anxiety inventory for adults form Y:

Review set; manual, test, scoring key. Mind Garden

Swapna, T. J. (2020). Writing difficulties in English among secondary school students
of Wayanad district (M.Ed. dissertation). Department of Education,

University of Calicut.

Tamco, A. B. R. S. (2021). An assessment of English language anxiety among senior
high school students and its effect on their academic achievement. Scholars
International Journal of Linguistics and Literature, 4(5), 134-141.

https://saudijournals.com/media/articles/SIJLL 45 134-141.pdf

Vanika. (2020). Effect of activity-based teaching strategies on achievement in
English communication skills and English language anxiety [Doctoral
dissertation, Department of  Education, Panjab  University].

http://hdl.handle.net/10603/400929

Watson, D., & Friend, R. (1969). Measurement of social-evaluative anxiety. Journal

of Consulting and Clinical Psychology, 33(4), 448-457.

Wu, K. (2010). The relationship between language learners’ anxiety and learning
strategy in the CLT classrooms. International Education Studies, 3(1), 175-

191. https://files.eric.ed.gov/fulltext/EJ 1066074 .pdf



9?6]%1‘611665 8 7

Young, D. J. (1998). Affect in foreign language and second language learning: A
practical guide to creating a low anxiety classroom atmosphere. McGraw-

Hill Humanities/Social Sciences/Languages.

Zamanzadeh, V., Ghahramanian, A., Rassouli, M., Abbaszadeh, A., Majd, H. A., &
Nikanfar, A. R. (2015). Design and implementation content validity study:
Development of an instrument for measuring patient-centred communication.

Journal of Caring Sciences, 4 (2), 165-178.
Zeidner, M. (1998). Test anxiety: The state of the art. Kluwer Academic Publishers.

Zhiping, D., & Paramasivam, S. (2013). Anxiety of speaking English in class among
international students in a Malaysian university. International Journal of

Education and Research, 1(11), 1-16.



APPENDICES



ﬂppendices

Appendix I

FAROOK TRAINING COLLEGE

RESEARCH CENTER IN EDUCATION
FAROOK COLLEGE P.O. 673632

Affiliated to University of Calicut

ENGLISH LANGUAGE ANXIETY SCALE

Dr. Manoj Praveen G. Lijy M.
Associate Professor in Physical Science M.Ed. Student
Instructions

As part of my M.Ed. research, I would like to gather a few information from
you. Some statements related to English Language Anxiety are given below. For each
statement five responses are provided viz. Strongly Agree, Agree, Undecided,
Disagree and Strongly Disagree. Please go through each statement carefully and put
tick mark (v") against the response you find most appropriate in the given response
sheet. It is assured that your data will be kept strictly confidential and used only for
research purpose.

Communication Apprehension

1. I can communicate confidently in English with friends and familiar ones in
school.

2. I panic when others start to talk to me in English.

3. I feel difficulty due to anxiety in expressing ideas properly while presenting
orally in English.

4. T feel disappointed in my inability to communicate in English in classrooms
though teacher compels me always.

5. I feel no tension while communicating with native speakers of English.

6. I feel shocked for not being able to answer the questions in the English
classroom though I am aware that teacher will ask questions.

7. 1 get worried when my presentation is required in the classroom.
8. Due to fear of committing mistakes, I avoid communicating in English during

online classes.

Fear of Negative Evaluation

9. I feel worried when I think of facing my English teacher and classmates after
the English test is over.

10. The fear of falling behind in the digital grading process after taking online
English tests stops me from attending the exams.



11.

12.

13.

14.

15.

16.
17.

18.

19.

20.

21.

22.
23.

24.

25.

26.
27.

28.

29.
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While taking an English test, I feel that the teacher might read my answers
and make fun of me.

The thought that my friends might laugh at me for not comprehending
English videos worries me.

I feel bad when my English teacher finds out and correct my mistakes in
class.

When the teacher gives writing activities in class, it worries me that my poor
handwriting will make me a subject of ridicule.

I am worried at the thought that the classmates might laugh at me if I go
wrong in the use of grammar.

Test Anxiety
The thought that I can score only low grades in English tests bothers me.

The thought that I cannot perform well in English tests even after enough
preparation worries me.

A surprise English test announced by the teacher always increases my heart
beat.

I feel worried when I fail to comprehend the meaning of long questions given
in the English test.

Lack of proficiency and skill in the English puts stress on me during the time
of the tests.

I fear English tests than other tests.
Anxiety of English classes
I fear going to school at the very thought of English class.

The inability to comprehend English grammar properly in the classrooms
troubles me.

I learn English language in a relaxed mood when I play English language
games.

The lack of proper proficiency and skill in English language frustrates me
while indulging in extra-curricular activities.

I often forget what I have studied due to anxiety in the English class.

Watching English video lessons reduces my anxiety and improves
comprehension.

My anxiety increases if I could not follow the corrections made by my
English teacher.

I feel difficulty in understanding pronunciation of audio classes in English.



30.
31.

32.

33.

34.
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My heart beat increases due to fear when English classes are about to begin.

I feel worried without understanding what is going on in the English
classroom when I am back at school after a short personal leave.

The thought that my classmates are more skilled than me in English bothers
me.

When the teacher asks to write something on the blackboard, I feel difficult
to write properly because of stage fright.

I feel tensed when I must interact with the English teacher directly.
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Appendix 11

FAROOK TRAINING COLLEGE

RESEARCH CENTER IN EDUCATION
FAROOK COLLEGE P.O. 673632

Affiliated to University of Calicut

ENGLISH LANGUAGE ANXIETY SCALE

Dr. Manoj Praveen G. Lijy M.
Associate Professor in Physical Science M.Ed. Student
mlde3uosERUd

oo MEd. wealaemomland  c2owaow] mi@sgled  mlan”  &0af
0foIEeERUd  GUIAIRTENIMD  MIMD  @RYaOlABBND. M1EBBBOS  Molati’ @IaH
DM HNHOB MYafloflosan @AM BHUB ®INIBIABAM.  BIGOI  (@JATPIAUM BB
@6 J®HMaEBW oo @MMIRAGBMO  VIiZ. oJ3aNRa0Qe  CWIIHBMD,
GCWIRN B30, @a@’l@omﬂ%, NI Bs630M, od@esmongo NI H630M. 63060
€218 10080 (D HEMEBBUY (JE®YBHRIWVT DAMITIAEB0N DOMOHHSLIIMII@I
D@0  GORINQIFETMMBMIEM. MIBBBHS AIQ EaOAVIMIWT  IYHHIHBOAMDO

NGAIaHEM @RYOQINDYERUIHE M@0 DalEWIN]HBHAN QOQ‘dm@&ﬂsm.

@RUWNIMIN® AVOMIMLMIW DM 6T B UD

1. agmlee” qg@eJo £3H060030,  al@lall®EEIge  BRELANUINIVEOMINS
oW1aHIG3 @RYUVANMIAWo MSEMIM MVIW]HHIQENE”

2. gg@m@ af)@IMIS” Mo laH1@3 TVoMVIR]BBNIM DSEREMIIUT af)aF AMAY
al1(EG0am@IH:M.

3. @o@laHIGd  VoMVIBIBHNME  MVMBARERS]G3 Q@”@;mo) Qelo  @RYUWEBBUY
2f)EBBOM BRAIMAIa[ldHeMo af)MATWIH® I3 QlflaHA1H6IQME".

4. mo@lat’ HIMHSIG MoWlaHIGE BRYUVANMIaWo MSTDOINM S12|B af)@
MB@MITWI a)oejo MIW]HNITD®I@B af) MBS AllaHAN® BRADBAINGSIQENE.

5. @o@lad”  20®ERIHWIV]  DalEWIV]HBINAICVIS MoPlaHIGE @YUV
allmlawe MSEHEMINGE WIHDOI@ ANWOENILIBB MVo(BA0je EMIMHWIE].

6. @oWlat” HIMDHSIGB S1a)3 @al0BYo GaldE1ABEMINGD (@JDTAH] oj®IDEME1G3
GaloBjo DOMOO alOWIMIBHIO® 6NN aldha] GalddQene.

7. o@laH HIMBHSIT o) GBIV BRAIMOMo GAlMNE] AUBEMIIUB af)M1I8”
@RMIAA | DENBIHIQENE.
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a@g@;uﬁ MVoRANABEAIOHVAN BWo  &IM6Mo,  BIMNBANLIM  HIMYHE 3
Mo 1aH1@3 @RYUANMIAWo MSEDM®IE3 MIAM” eI M0T M1TIHHIQENE

Od®QIV] nileINIBEMHIGHOMN RWo

9.

10.

11.

12.

13.

14.

15.

Moot aldldH HYIQEMIWB  S12/00Qe  MVa0aldOl®HO8Wo  af)6BBOM
@E1QaNHO1H680 af)GIMIBAD NI CGAIAILIID]Ha|SIQNS.

8306M366LI8 Moot ald1aHU HY1OD DSOM @HAN MSABAM  WQ@3
¢WWIBRIG aflaMILNG:ERI ag)iD 8O &HIVEMo ald1dH @RQYMW” 621G

@3 MM’ 2001 MI@EHING GGIANIQENE.

Mol al01eH MSAWEMINWB 6MIMW af) @IV 2OMOBRUY AUOWIaf S1a)3
al@la0MVABo af)aN” EGIAN@ af)M1HEe @RYWIWQYENRIBHNIQME".

af)M189” Mo@laH” AflAWIE®I AMMIILINGRHIOD® MRAJADSHUB o)DM EMIGH]
210162J85%0 ag)aD 2D af)ean aflatala {les3aT.

oW laH” RHOMIHSI3 GMIM AUTBEDAN @@goe)ua af)floo S1a@ HeNZallSls)
OIBADM®” af)dIN QflaHila [1800QMe".

Moot RHOAI@ af)OImEsILle af)§D@OIM Sla)d @RYAINYHR|SOB GRIUDO
NOHQYHHUQ0 QRlo al@la0IMValdI@DIHo af)M GMIMMN@ af)HAN CAIAILIIM]

D |SOmMIQNE.

MoWlaH” BoaH QIJIH06Mo HMQPIW ATNTWIM (JEWIWT2JoT MVa0aIIG1BHud
HB1WIAG0 af)aMN EDIAMN@ af)HAM QflaHd]a (185HIQ6NS

al@ld:H TMVOMIMLMID DD 6B

16.

17.

18.

19.

Moot ald1HHUY” S0 YW @GR EMSIMW HFIQY o) E®IAND3
af)OaM @RYUELWLINYIQME'.

MM @@oaoquoe;ua MSOM1oLjo Mo@lat aldTaHUY  EMDIAIENo
DOMABBU  afEDAINM  MIW]HBHW]Ll af) D EDIANT  af AN @RYW]
allSla [leoqQens”.

@R IHH DRIV DolaH al@ldH MSEVOHAIN” STa|d @ROTW]HBEMINUI
@R®IOM  af)BBOM @REINAIAHAlEB0 af)EGIMIBOD af)WBEHO a)BWAISIaf
QIAW1HHIQNE”.

Mol ald1HHUY @BBAD  €aldBLERUW 0338 LI  aBO1WAIWINME1G
QIW1ABEMINUE @RAMO0  (Wa01Es301008 AVIWIBNIOD af)M1Bs  @RYWIallS]

ANIQENE.
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. DoWlaH” BIaHWI® AGTVWIW @ERAINIOEGAI aldSAIGAI WEDOMD® al®]d:Hd
VAV af)HAN TVINBZOD M3 @IRYPIQNE.

. eI Moot alV1HHUHW DEYD mmﬂ&%@@@mgo GalS1a6sa0.

Mo@laH HIMIAD DBOIIANHRFON DD 6N U3
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25.

26.
27.

28.

29.
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31.

32.

33.

34.

- DoWlaH” HOAVIOM B01a BRYELIDANABEMIOEP MBS (rg@«s% Galdd»Od
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MoWlat’ BaH OWVWIRMHSIEINS VIRV AIMAV]BHIAUNNWIT Do laH”
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oWlaH” BIaHWIM3 AMIVWIVW @RAINIOECAD AldSAIGAI MENAMND® aldBOY®O

@JOIBE MBS aBANISEMIIB af) DN MVINAGZOMILIDYIQENE.

oW lat” HIAVI@ 2D 6D Gelo aMIM al0la] BHOOLEBBUD RO Galdd:0QeME"
Molat” AMlAWIEWI aldO6BBUE HHIMIAND  af)MBHO Q@“oe;ag BHOYWHWQYo
¥I20BUDAH] BN 2| STV Qo 621QYAN.

MolaH” RHOMHSI@3 S12)Ad 6)@((209)03 @IBOM] O@BEMI0 ANMAV]LIHHIM
MIW]BDIODD® af)OF CAIAILIDD] &HFIQNE

Mol BOAWIGWI  HIMYHSIOL!  D2J006Mo  AMAYILNSHIMW  af)MB”
MYU1QS @BRIERAINA |SIQME.

oW laH” HITYHUY DSEREMIOUB CalS] »H006Mo af)O0d a93WAISla| aIdeU]
AHIQENE”.

aBO®MEs1elo  BHIMAIUDIMBI @309431m<mo qg@«ﬁcmcm” aflgmlan  GaHo
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LIHHIHD NI GAIAILID® 160 |SIQME.

af)O MVa0ald01HUBHH” Mo laHIT af)HAMNHNIUB a10SAle DHENRAM EHIAND3
alklGaldgo af)aMI@3 aflaN® DENBIHBND.

MoWlat” HITYHEID S1a)8 af)OaDEB]IRjo MBS GMNIIBAWIBE f) gD
@RYQAUUNINRISIM3  TVBIBMIo HIVEMo  af)MHe” VAIVIV ATMIVIM eIy

Q1003 cmouﬂoes)ocﬂ%g.

MoWlat” S12JG00S” BRSO MSalPEHENE BRAITNVAEBEIT af)M1HS” AIMAV]H
TVONABGEo OENBIBHIQMNE.
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Appendix IIT

ENGLISH LANGUAGE ANXIETY SCALE

RESPONSE SHEET

[Put tick mark (v") against the appropriate answer]

S | > § 8 | >3 S | > § 8 | >3

n<| < =) A |»nA n<| < =) A |[»nA
Communication Apprehension 17
1 18
2 19
3 20
4 21

5 Anxiety of English Classes

6 22
7 23
8 24
Fear of Negative Evaluation 25
9 26
10 27
11 28
12 29
13 30
14 31
15 32
Test Anxiety 33
16 34
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Appendix IV

FAROOK TRAINING COLLEGE
RESEARCH CENTRE IN EDUCATION
FAROOK COLLEGE P.O., KOZHIKODE- 673632
Affiliated to University of Calicut

TEST OF COMMUNICATION SKILL IN ENGLISH (Draft)

Dr. Rishad Kolothumthodi Krishnapriya K
Research Supervisor M.Ed. Scholar
Instructions

As part of my M.Ed. research, I would like to assess your communication
skill in English through a test. The test is divided into four sections. Read each
question below carefully and answer all the questions. It is assured that your data will
be kept strictly confidential and used only for research purpose.

Marks: 70
PART A - READING
(15 Marks)

I. Read the following passage carefully.

Romesh was fourteen years old. He left his widowed mother and three
younger sisters back in Bihar. He took up a long travel of hundreds of
miles to find a new future. He reached Hyderabad, one of the main cities
in India.

On reaching the city, he found that the streets were not paved with gold.
Finding a job was not an easy task. Cursed by hunger, he joined a group
of rag pickers. He started working early in the morning and toiled until
late evening, only to earn a mere Rs. 10 a day. Life was not a dream for
him. Luckily, he got a helping hand from “The Childline” when some
rescuer called 1098 helpline. Romesh is now one of the beneficiaries of
Andhra Pradesh state based project for the elimination of Child Labour.

Many such children fall to similar fate due to domestic violence and
poverty. One such example was Shanti, a nine-year-old kid. She was taken
out of the school by her parents and sent to Hyderabad to work in a



ﬂppendices

middle-class home. She suffered all day long spending her energy on
cooking, mopping, cleaning, and washing clothes. Worse was to come, the
owners locked her up in a tiny room when they went out. She stayed alone
waiting for the day to pass. She recalled her memories with friends at
school, and she wept.

Answer the following questions:

1. “Life was not a dream for him.” Who is being referred as ‘he’ in this
line?

2. Find two sentences relating to the difficulties of child labour from the
passage.

Substitute the correct word from the passage for the meanings given:

3. The word which means the same as the one who saves someone

from difficult situation.

4. The word with the meaning the complete removal.

Fill in the blanks with appropriate words from the given options:

5. Romesh took up a long travel of hundreds of miles to find
(a) Relatives
(b) Enjoyment
(c) New job
(d) Friends

6. Shanthi wept recollecting memories -----------------
(a) with family at home
(b) with friends at school
(c) with friends at home
(d) with teachers at school

Make a sentence of your own using the following words:

7. Fate
8. Suffered
II. Read the poem carefully and answer the questions:

WHERE the mind is without fear and the
head is held high;
Where knowledge is free
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Where the world has not been broken up into fragments

by narrow domestic walls;

Where words come out from the depth of truth,

Where tireless striving stretches its arms towards perfection;
Where the clear stream of reason

has not lost its way into the dreary desert sand of dead habit;
Where the mind is led forward by Thee

into ever-widening thought and action
Into that Heaven of freedom

My Father, let my country awake.

Infer the meaning of the following words from the context given in
the poem

9. Stream (Lake, Pond, River)
10. Dreary (Long, Dull, Deep)

Choose the correct answer from the options below

11. The theme of the poem relates to ---------
(a) Fear
(b) Freedom
(c) Desert
(d) Knowledge

12. What does the line, “the mind is without fear and the head is held
high” means?

(a) To be carefree

(b) To hold high position
(c) To be proud and fearless
(d) To stand straight

Finds the words from the poem that means

13. Pieces
14. Relating to home
15. Trying hard
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PART B - VOCABULARY
(19 Marks)

Give antonyms of the underlined words in the following Sentences:
16. Arjun accepted my friend request yesterday.

17. Sheela encouraged her friend to buy new clothes.

18. Chithra bought the shoes for a cheap rate.

In each of the following questions one is wrongly spelt. Find the word.
19. (a) Freely

(b) Careful

(c) Untill

(d) Truly

20. (a) Openning
(b) Stopping
(c) Cutting
(d) Beginning

21. (a) Fashion
(b) Collection
(c) Attention
(d) Tution

Substitute with one word for each of the following meanings:
22. Feeling sure about your own ability to do things.
23. To agree to do something or give you permission

24. To announce officially or publicly.

Choose the correct word from the brackets to complete each of the
following sentences:

(understand, relaxed, sympathy, depression, going, exciting)
25. My sister feels -------------- when she is playing violin.
26. Everything was ------------- to me when I visited Goa for the first time.

27. Shreya often suffers from ------------- during winter time.
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Give correct form of word to complete the given sentences:

28. Tina and Gopal have known each other since their ---------- . (child)
29. I feel tired after spending a -------- night working in the office. (sleep)
30. Rahul’s dream is to be a ------------ , but his parents want him to be an

engineer. (music)

Match the following words with their correct synonym:
31. Significant - Filled
32. Dense - Circulate
33. Passive - Important
34. Distribute - Inactive

PART C - GRAMMAR

(16 Marks)

The following paragraph has not been edited. There is an error in the

underlined words. Write the error along with its corrections in the
blanks provided.

Coorg is one of the most popular
hill town in Karnataka.

The rivers, waterfalls, hills

and gardens are the tourist attract.
The snow- covered mountains are

a treat for the eyes.

ERROR CORRECTION

XI.

35, -
36. -
37. S—

Find out the adverbs in the given sentences
38. Please ride the bike carefully.
39. Reena reached early by flight.

Fill in the blanks with the appropriate tense form given in the brackets

40. The dogs in my neighbourhood -------------- every morning. (bark)
41. Meera ------------ the room when the husband entered. (clean)
42. Arun is quite busy now. He -------------- the car. (drive)

43. Mahesh ------------ the wedding reception next Saturday. (attend)
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XII. Complete the following sentences with correct degrees of comparison
44. Amal has the -------------- collection of stamps in the school.

(a) Old
(b) Older
(c) Oldest
45. Nisha is ---------------- than her sister. She won the gold medal.
(a) Smart
(b) Smarter
(c) Smartest
XIII. Fill in the blanks by choosing the most appropriate preposition from
the brackets:

46. The young woman was employed ------------- my mother’s personal
assistant. (like, as, by)

47. Do not make noise ----------- others are sleeping. (by, during, while)

48. Tony stood behind him ------------- the queue. (at, in, on)

XIV. Change the following sentences into reported speech

49. Riya said, “I’ll return the bag tomorrow.”

50. Anjana asked me, “where do you live?”

PART D - WRITING
(20 Marks)
XV. Rearrange the jumbled words to form meaningful sentences

51. and/ his/ word/ responsible/ keeps/ is/ always/ gentleman/ a true

52. referred/ to find/ different/ for/ response/ books/ correct/ a/ Rekha/ the
question.

XVI. Complete the conversation between child & parent by filling the
blanks with necessary missing links

53. Parent: Hey child,
Child: Yes, I took your pen to finish my homework.
54. Parent:

Child: No, not yet. I am having trouble with the maths problem.
55. Parent:

Child: Yes, please. I do not understand how to solve this algebraic
equation.
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56. Parent: Okay, --------------- . It is easy. You can solve it using
inverse operations.

57. Make four sentences based on the picture given below

58. You are gifted a bag on your birthday by your sister. Prepare a
Thanks message highlighting its use in five sentences.

XVII. Read the context given below and complete the given situation by
making your own sentences

Ajay is working as a software engineer in Bangalore. He is now
travelling to meet his family in Chennai. He is very excited. While
enjoying the beautiful scenery outside, he heard a loud noise from the
next compartment and he -------

(39)
(60)
(61)
(62)
(63)

END
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Appendix V

FAROOK TRAINING COLLEGE
RESEARCH CENTRE IN EDUCATION
FAROOK COLLEGE P.O, KOZHIKODE- 673632

Affiliated to University of Calicut
TEST OF COMMUNICATION SKILL IN ENGLISH (Final)

Dr. Rishad Kolothumthodi Krishnapriya K
Research Supervisor M.Ed. Scholar
Instructions

As part of my M.Ed. research, I would like to assess your communication
skill in English through a test. The test is divided into four sections. Read each
question below carefully and answer all the questions. It is assured that your data will
be kept strictly confidential and used only for research purpose.

Marks: 51
PART A - READING
(10  Marks)

I. Read the following passage carefully.

Romesh was fourteen years old. He left his widowed mother and three
younger sisters back in Bihar. He took up a long travel of hundreds of miles to
find a new future. He reached Hyderabad, one of the main cities in India.

On reaching the city, he found that the streets were not paved with gold.
Finding a job was not an easy task. Cursed by hunger, he joined a group of rag
pickers. He started working early in the morning and toiled until late evening,
only to earn a mere Rs. 10 a day. Life was not a dream for him. Luckily, he got a
helping hand from “The Childline” when some rescuer called 1098 helpline.
Romesh is now one of the beneficiaries of Andhra Pradesh state based project for
the elimination of Child Labour.

Many such children fall to similar fate due to domestic violence and
poverty. One such example was Shanti, a nine-year-old kid. She was taken out of
the school by her parents and sent to Hyderabad to work in a middle-class home.
She suffered all day long spending her energy on cooking, mopping, cleaning,
and washing clothes. Worse was to come, the owners locked her up in a tiny
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room when they went out. She stayed alone waiting for the day to pass. She
recalled her memories with friends at school, and she wept.
Answer the following questions:

1. “Life was not a dream for him.” Who is being referred as ‘he’ in this line?
2. Find two sentences relating to the difficulties of child labour from the
passage.

Substitute the correct word from the passage for the meanings given:

3. The word which means the same as the one who saves someone from difficult
situation.

4. The word with the meaning the complete removal.

Fill in the blanks with appropriate words from the given options:
5. Romesh took up a long travel of hundreds of miles to find
(a) Relatives
(b) Enjoyment
(c) New job
(d) Friends
6. Shanthi wept recollecting memories -----------------
(a) with family at home
(b) with friends at school
(c) with friends at home

(d) with teachers at school

Make a sentence of your own using the following words:

7. Fate
8. Suffered

II. Read the poem carefully and answer the questions:
WHERE the mind is without fear and the
head is held high;
Where knowledge is free
Where the world has not been broken up into fragments
by narrow domestic walls;
Where words come out from the depth of truth,
Where tireless striving stretches its arms towards perfection;

Where the clear stream of reason
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has not lost its way into the dreary desert sand of dead habit;
Where the mind is led forward by Thee
into ever-widening thought and action
Into that Heaven of freedom
My Father, let my country awake.
Choose the correct answer from the options below
9. What does the line, “the mind is without fear and the head is held high” means?

(a) To be carefree

(b) To hold high position

(c) To be proud and fearless

(d) To stand straight
10. Find the word from the poem that means “Pieces.”

PART B - VOCABULARY
(15 Marks)
II1. Give antonyms of the underlined words in the following Sentences:
11. Arjun accepted my friend request yesterday.
12. Sheela encouraged her friend to buy new clothes.
13. Chithra bought the shoes for a cheap rate.

IV.In each of the following questions one is wrongly spelt. Find the word.
14. (a) Freely
(b) Careful
(c) Untill
(d) Truly

15. (a) Fashion
(b) Collection
(c) Attention
(d) Tution

V. Substitute with one word for the following meaning:

16. Feeling sure about your own ability to do things.

VI. Choose the correct word from the brackets to complete each of the following
sentences:

(understand, relaxed, sympathy, depression, going, exciting)
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17. My sister feels -------------- when she is playing violin.
18. Everything was --------------- to me when I visited Goa for the first time.
19. Shreya often suffers from ------------- during winter time.

VII. Give correct form of word to complete the given sentences:

20. Tina and Gopal have known each other since their ---------- . (child)
21. I feel tired after spending a ------------ night working in the office. (sleep)
22. Rahul’s dream is to be a ------------ , but his parents want him to be an

engineer. (music)

VIII. Match the following words with their correct synonym:
23. Dense - Circulate
24. Passive - Filled
25. Distribute - Inactive

PART C - GRAMMAR
(12 Marks)

IX. The following paragraph has not been edited. There is an error in the
underlined words. Edit the error and write the corrections in the blanks

provided.

Coorg is one of the most popular
hill towns in Karnataka.
The rivers, waterfalls, hills
and gardens are the tourist attract.
The snow- covered mountains are
a treat for the eyes.
CORRECTION
26.
27.

X. Find out the adverbs in the given sentences
28. Please ride the bike carefully.
29. Reena reached early by flight.
XI. Fill in the blanks with the appropriate tense form given in the brackets
30. Meera ------------ the room when the husband entered. (clean)
31. Arun is quite busy now. He -------------- the car. (drive)

32. Mahesh ------------ the wedding reception next Saturday. (attend)
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XII. Complete the following sentences with correct degrees of comparison
33. Amal has the -------------- collection of stamps in the school.
(a) Old
(b) Older
(c) Oldest
34. Nisha is ---------------- than her sister. She won the gold medal.
(a) Smart
(b) Smarter
(c) Smartest

XIIL. Fill in the blanks by choosing the most appropriate preposition from the

brackets:

35. The young woman was employed ------------- my mother’s personal assistant.
(like, as, by)

36. Do not make noise ----------- others are sleeping. (by, during, while)
37. Tony stood behind him ------------- the queue. (at, in, on)
PART D - WRITING
(14 Marks)
XIV.Rearrange the jumbled words to form meaningful sentences
38. and/ his/ word/ responsible/ keeps/ is/ always/ gentleman/ a true

XV. Complete the conversation between child & parent by filling the blanks

with necessary missing links

39.Parent: Hey child,
Child: Yes, I took your pen to finish my homework.

40. Parent:

Child: No, not yet. I am having trouble with the maths problem.

41. Parent:
Child: Yes, please. I do not understand how to solve this algebraic equation.

42. Parent: Okay, --------- . It is easy. You can solve it using inverse operations.
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43. Make four sentences based on the picture given below

A ». i

XVI.

44,
45.
46.
47.
48,

A
e
E,J

= -

Read the context given below and complete the given situation by
making your own sentences

Ajay is working as a software engineer in Bangalore. He is now
travelling to meet his family in Chennai. He is very excited. While
enjoying the beautiful scenery outside, he heard a loud noise from the
next compartment and he -------
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Appendix VI

FAROOK TRAINING COLLEGE
RESEARCH CENTRE IN EDUCATION
FAROOK COLLEGE P.O, KOZHIKODE- 673632

Affiliated to University of Calicut
TEST OF COMMUNICATION SKILL IN ENGLISH

RESPONSE SHEET

Name of Student e Gender :Male/Female

Medium of Instruction: English/ Malayalam

Item

No. Response
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Appendix VII

LIST OF SCHOOLS SELECTED FOR THE STUDY

S1 No. Name of the Schools
1. Kendriya Vidyalaya, Malappuram
2. Sullamussalam Oriental High School, Areacode, Malappuram
3. Mices Public School, Kavanur, Malappuram
4. Government Higher Secondary School, Kottapuram, Malappuram
5. Sacred Heart School, Kottakkal, Malappuram
6. Government Girls Higher Secondary School, Manjeri, Malappuram
7. Markazul Uloom English School, Kondotty, Malappuram
8. VHM Higher Secondary School, Morayur, Malappuram
0. MES Central school, Valanchery, Malappuram
10. Valanchery Higher Secondary School, Valanchery, Malappuram
11. Bhavans School, Malappuram
12. PKMM Higher Secondary School, Edarikode, Malappuram
13. Benchmarks International School, Manjeri, Malappuram




