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The Backdrop

The philosophy of an outcome based education should e the o

as sustained existence of the world. Flagship programmeg qr o\
foster affective intelligence should be part of the techng gy v
education. A safe and secure living environment devoid )‘

violence and other atrocities against children has been eneus
legislation in India. But up to adolescence, positive strands of
are necessary to safeguard them against avarice, to help th
good behaviour and healthy habits. Institutions of ed
pro active environment and thus uphold the goals of fut
system should provide and lead the target group to
tranquillity where profits help promote public gooc
contribute with her potential to the global
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t,:; employable skills in secondary
asingly.

ament | pint towards the needed shift in the
A 8 unreached” and to address the access
1 the tes .‘“"' education sector. The cmnpulsnr;:r

1 2017 showcased the dearth of ‘qualified’
ipart from the initiatives by minister of human
f_‘pruposed task force for professionalizing
 from the listed eight states, collaborative effort
ﬂﬂ]ly required. The pivot of the issues could all
__where the learner stands. It has already been
of pre requisites poses the main hamper for the
sses and the outcomes. In spite of the efforts to
»f measures like diagnosis, continued remediation
find it as the unsolved problem in teaching-learning.

‘on Teacher Education Programme, the policies,
re\realed that the system is still under debate and
ation Commissions, National Committees on
Statutory Bodies, Educational = Acts, Curricular
'{‘ : Regulatory Functions of the Apex Bodies have
hifts to ensure quality education in the country.
$ are NUMETous. But a research gap is felt in the
respect to the skills which forms the core of
1 or, the regulatory bodies with the power of
E hentic to bring in such shifts in the system.
sion lism
, industrial and business ethics where teachers no
npetitions, lawyers no more support the unjust,
t lived bridges and doctors no more kill patients
certificate issued to the students from the
no ‘Good’ in the blank
_- “and reflect the real personality along with his
ments. Scho ‘should be a practice ground for inculcation
- an institution of higher education should be assessed based
wcter building along with academic achievements.
e ntended Quality Edumﬁoninthnshbal conte
vards ﬂwptofessionalimofmhins at
iotor levels of human development.
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Education has always been ‘a unique investment
Teacher education programme also has to be @

system with the core on the principles of
age. The entry to the teaching prof
employability skills which should be
programme. In spite of the recom
system is still in need of a paradigm sk
education programme a pro

system by controlling the exist

education at secondary and

than reacting to evenis

teachers are to be aimed




uisite knowledge and skills those teachers must

" T?O} ;e jatest global trends, and to improve student outcomgrm
" gills on Demand

¢ century learner’s call f0{ 21st century teachers is the i
Y | ational Institute of Education, Singapore’s Model of Teacher
¥ Gon for the 21st Century (TE®). NIE recommends an Extended
" ical Repertoire that is intended to enhance the key elements of
" oducation, including the underpinning philosophy, curriculum
" outcomes for our teachers, and academic pathways. It is a’
formative endeavor that will guide the design, delivery and evaluation
eacher education programmes in order to provide the best education to the
siring and serving teachers to become teaching professionals who are
antive to be the fittest for survival.

eaching is not simply an interactive engagement with others but also
penitive and affective engagement with self through regular assessment and
juvenation of methods and approaches. To attain this goal a teacher should
gseminate his ideas, thoughts and concepts through innovative ways so that
e students could grasp the depth of subject and are able to apply that
mowledge in their daily life. NIE’s TE?! model listed out the following
ssential teacher skills for an extended pedagogical repertoire.

i) Reflective skills and thinking dispositions
tates teaching, learning and

eflective practice is a process that facili :
erstandiﬁg, and it pllz’tys a central role in teachers’ 5 g
fevelopment. Reflection provides teachers with a c_hance i thmk e
ehaviour, analyze their actions, take up altematives, am-i lmpl?mﬂldmb:
deas. Therefore, if teachers use reflective strategies ef?.icuwm

avery useful way to improve their disposition of the critical thinking.

(6) Techno-Pedagogical Skills

Une strategy that has gained wider accep : ractical
Century tc%.f:hing 1S tichnO-pedfi_EogY- It i;ﬁ:‘:f::;ﬁ:ﬁglﬁlcﬁs teach
approach compared to the traditional met eaching styles based on

with today’s tools and technology and adapt ‘hz:u;d s techno-pedagogue
the needs of the students. They are best repres

™. " . a eacher O usc
Techno-pedagogical skills are hybrid set of skills which helps @
technology into the pedagogy of teaching.




(iii) People 1 mer
The ability of teachers 0 1
achieving positive educa
inadequate professional deve
classroom management prot
taught thoroughly or with adequ
Whether the teacher is adopting
strategies, part of his/her job is t
- the class are on task, paying att
learning activities of a classroom it
able to read how individual childre
anticipate the most effective way of m: By &
“ttention. This will differ from individual to i
contexts. R
(iv) Self-management skills | e o .
. {45 nanacl
Self-management is the ability to regulatem&-
behaviour effectively in different situations.
oneself, and setting and working towards perso
Teachers with strong self-management skills are able to dc
offectively, including managing their timelines, focu
cooperating with others in <chool and better performance. S¢
skills include self-awareness, self-control, self-conﬁdeﬂééfp_ ble
-elf-motivation, positive thinking, personal hygiene and g

work, time management and goal setting

(v) Communication skills

Communication skills can be defined as the transmission of a message”
involves the shared understanding between the contexts i W&

communication takes place (Saunders and Mills, 1
communication skills are important for a teacher in delivery of s
Communication skills involve listening and speaking as well as ¢t ‘ A
writing. For effective teaching 2 teacher need to b illed w35

¢ highly sk r
areas. Effective communication skills are really imp

ortant for & ¥
anagement and interac

transmitting of education, classroom m having :
students in the class. Teacher has to teach the students 04 <
thinking approaches. To teach in accordance with the ab!

of the students a teacher need to adapt sqch skills of commu . e

motivate the students toward their learning process: Go oi' udents !
skills of teacher are the basic need of academic success g right

. i a
professional success of life. Students need to understand Wh
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. the communication skills of
tial of unkind feeling

18 successful when

aindable way. Effective
nassage in all kind of

ion. It includes
to plan and




vay a class is responding and can act to

;ﬁmusphcm_ These skills liflve to be learned and develop .
that constitute administration and management EIkﬂll 1re g
and written communication ’SkI"S, methodical and »
and attention to details, good ICT skills
k. sensitivity and understanding, flexibili

=T
£ LIS

presentation, accuracy
skills, prioritizing WOr
to change.

Demonstrative Model of Teacher Education in the Twentyﬂ.'

Teacher education has long struggled both to professionalize ang g
integrate itself into mainstream academia. At the core of this strugg
perception that there was no b?dy of specialized kno:wledge for teachin
justified specialized training. Teacher preparation programmes
revolutionary change, not evolutionary thinking. In this context we g
think about the teacher training programmes that still focus on &
microteaching of traditional teaching skills and the need for
transformation of these skills to twenty first century teaching skills.

The demonstrative model utilizes the component skills of the major twer
first century skills of creating a flipped classroom environment and the lessor
procedure for training teachers. The blending of an acharya with a sman
facilitator gets approved in the strategy of Flipping.

What is flipped?

“Flipping the classroom means students gain first exposure to new mates
outside of class, usually via reading or lecture videos, and then use class i
to do the harder work of assimilating that knowledge, perhaps throdg
problem-solving, discussion, or debates.”(Brame, 2013). Flipping B
attracted the attention of educators in 2007 with chemistry teachers Jonas
Bergmann and Aaron Sams from Woodland Park High School recordisé
live lessons and broadcasting them on-line for the students that missed @

lessons (Bergmann &Sams, 2012). The main aim of this new learing s
mmm preparation of student for the subject before the ¢0
edusieourse applying activities that increase the quality of face 1
are m:ld!pp Ing is an assignment based model in which locl\lll::
e m;’f::mwog‘k outside of class in online videos and “hift
brought about by, 11 o 218 With real time activities. The major S0
inside the sarer . UPPIng is the events that have traditionally k% }
€ classroom now take place outside the classroom and vice V¥
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facilitate retrieval an

a8

The assumptions in flip
The basic assumptions of




the paﬂS ﬂ]ﬂt th . . ﬂ 5.'0' no i--' _ h__‘
2014).

e T
(ii) Classroom sessions with productive feedback e

The classroom sessions commence With productiye -u..1'- -
home assignment and separate time is kept aside for qu o
session. Peers and teachers actively contribute jn this sess; Tt
the learners undergo the processes of remembering ang Un? oy
with respect to the pre requisites and the basics of new
in the knowledge, skill and experience are remedied.

A e
Stane

(111) Progress through guided independent practice

During course they achieve supporting activities such as finding answe

together to the questions they prepared before lesson, group workin

problem solving, discussion and making an inference (Formica., Easles
& Spraker,2010). Flipped classroom transfers learning responsibilit
from teacher to the student.Learners thus undergo the *doing’ proce

through applying, analysing, evaluating and creating,

Lesson procedure in flipping
Step 1: Content, Learning Outcomes, Learning Resources and Strategies

Step 2: Teacher creates video/presentation about the content he/she is
to teach and shares it through Podcasting platforms like Edmo¢
Schoology, Google driveor YouTube.

Step 3: Students get familiarized with new content material before cla
Step 4: Activities that motivate students to prepare for the class
Step 5: In-class activities that consolidate the content of video lesson

= . i 0 '-
Step 6: In-class activities that provide students with opportunities {0 G
understanding

Step 7: Post-class activities that extent student learning
AL ; ion
Step &: Directions for preparation for the next classroom sess!

The strategy of flipping defines and rationalizes the role Oflfi Eﬁ:; &
traditional modern concept of the profession. A flipper ot ¢ with me
the side of the student as a source of a rich learning environmen

spiritual and content support.
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and meet expected standards for
ind Act, for example, provides a fo

o . : n“al
iqtmhty professional development and
age of their teaching faculty that meet
ed teacher.” The law maintains that
the fonn of a “comprehensive,
,ro:m.g teachers’ and principals’
ent.” _Sblmilar policies that describe
quire teachers to meet certain
L may be in place at the state,
ountry, although the design and purpose
0 place.

-]

considered to be the primary
hers continuously learn and
ecades, the topic has been
id initiatives have been
iveness of professional
professional development
ne of the major features of
€., one-day workshops or
“to a school’s academic
‘generally considered to be
nities that are sustained over
d to what schools and teachers
nd phases such as sustained,
d, collaborative, continuous,
relevant to teacher work and

sed in reference to professional

mes possess a close integration of
1 ,ﬂ-)mughoul the programme, well-

ce, a core curriculum wuh~
‘and content pedagogy, Use of
SS : gsment using case studies and



b

portfolios with the aim to prepare the student teachers to become -
teaching professionals ready to meet the challenges awaiting zl.'"%
century classroom. oM in th.zl'

Student teachers have been well prepared, and sufficient

clements that they needed to be aware of and which they WW";M %
strengthen further in the ‘beginning’ phase of their professiony| Need 1,
beginning teacher’s expertise in handling routine teaching and m"‘ﬂ'. A
specific professional matters develops over the initial years of
professional development, as they move towards the development of P
expertise.

The theory-practice gap has been acknowledged as an almost Universg
phenomenon not just in education, but in every profession. In tesche
education, four oft-cited approaches used by NIE in bridging the theory.
practice link are reflection, school-based inquiry or research, pedagogicy
tools that bring the school classroom into the university tutorial and
experiential learning. A reframing of the pre-service teacher training not in
theoretical perspective but in the practical aspect is very essential in the
vanguard of redefined professionalism.

Cenclusion and Future Work

In order to compensate the educational demands of 21st century students, i
is important to equip teachers with latest teaching strategies. Since there ar
very less researches regarding the training given in twenty first century skills
it is really an important matter of concern. The skills of teachers in designing
materials by using multiple equipments and to transform these maferials
with learning management systems, have to be developed. The posit®
development in desire, interest and motivation of educators USing
technological equipments will be effective in the professional

Teachers should be permeated with a sense of “self” as 8 W‘I’hl;
includes pondering over what it means in terms of a mem! s ¥
also should be characterised by a zest for learning as well as passt e
subject discipline, always understood in relation to their role as o
Hence, as education systems around the world evolve to GOPG.""“‘ o, Thi

of the new economy, the teaching profession must evolve in @l ;deﬁned
calls for a re-conceptualization of teacher education along Wi ;l edge 19
professionalism comprising enhanced use of specializ dzption of 40

: : : i institutional contexts,3a
skills appropriately in a variety of insti realistic €02

inquiry orientation to investigate pedagogical issues, I in con
structuring learning environments for learners and eng_ﬂglﬂags o strengihe”
learning related to their own expertise and experiences SO
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