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Along tortuous, sometimes parallel and sometimes distant patl}s, two
environmental pedagogies have travelled through time: Education for
Sustainable Development and Eco pedagogy. The former started
with the ground-breaking Brundtland-report in 1987 but trails lead
further back, to the Environmental Education founded in the 1970s.
The latter stems from the critical pedagogy of Paulo Freire and the
more radical calls for systemic changes raised by the environmental
movements of the 1970s. Both would claim that they are about
learning for the preservation of life on Earth as we know it. Eco
pedagogy defined as a critical, transformative environmental
pedagogy centred on increasing social and environmental justice. Its
ultimate aim is to find a sustainable balance between the conflicting
goals of diverse notions of human progress and environmental
wellbeing,

One of the most significant contributors to the ecopedagogy
movement, Kahn wrote “The next decade will ultimately decide
whether education for sustainable development is little more than the
latest educational fad, or worse yet, that it turns out to be nothing
other than a seductive pedagogical “greenwash”. On the other hand,
if education for sustainable development is utilised strategically to
advance a radical ecopedagogy, it could be the boost that education
desperately needs in order to finally begin to adequately deal with the
apocalyptic demands now being wrought upon society by planetary
ecological crises”. Eco pedagogy is essentially literacy education — to
read and re-read humans’ acts of environmental violence —
coinciding with its popular education roots as reinventions of the
pedagogies of the Brazilian pedagogue and philosopher Paulo Freire.
Eco pedagogy stems from real problems, contradictions and
perspectives of life. Eco pedagogies are grounded in critical thinking
and transformability to construct learning with increased social and
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Somie of the questions that arc asked by "ﬁ:‘ P:;“[goﬂfgé_ while
other pedagogies neglected, which it attempts to respo % 5

. How can we, as citizens of the planet, participate in Fhﬂ

creation of a world that we want 'Lnstcad‘nf simply Dbs_erv?ng
those who are profiting off of extraction and exploitation
create our world for us?
What does an education look like that can encourage people to
face what is happening, take responsibility for ‘olurselwes and
work to create healthy, vibrant resilient communities that serve
everyone, no one excluded?

. What kind of education is really relevant today, given our
current globalised condition cum social and ecological crisis?
(Action, 2011; Practicing Freedom, 2011).

Classic pedagogies were anthropocentric. Eco-pedagogy is based
upon a planetary understanding of gender, species, kingdoms,
formal, informal, and non-formal education. Our point of view is
more comprehensive — from man to planet, beyond genders, species,
kingdoms — evolving from an anthropocentric vision to a planetary
understanding, to practicing planetary citizenship, and to a new
ethical and social reference — planetary civilisation. Eco-pedagogy is a
fitting pedagogy for the times of paradigmatic reconstruction, fitting
to a culture of sustainability and peace, and, therefore, adequate for

the Earth Charter process. It has been gradually growing, benefiing

from much input originated in recent decades, principally inside the
ecologic movement. It is based upon a philosophical paradigm.

From the perspective of pedagogy of liberation, educational
activity starts from discussions of social and political issues and
actions on the immediate social reality as it is. It secks to discuss and
analyze the emerging social problems in different communities in
order to understand their determinants and promote the organisation
of groups for actions capable of transforming the social and political
reality. The teacher, in this context, is an active coordinator who
g;iga.mzcs and operates jointly with students (BRAZIL, 1997, p. 30-

Education is configured as a process of “conscientisation”. The
conscienusauon s not only being aware of reality The
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conscientisation means not only to immerse in the reality but through
critical analysis to unveil the reasons for your situation, and to
become able to take a transformative action on this reality
_(GAJ.Z)O’ITI, 2000, p. 103). Educational action thus consists primarily
in this: to make explicit the human and social conflicts and challenge
individuals and groups to interact and take action in order to
overcome them. Pedagogy of liberation makes oppression and its
reasons an object of reflection for the oppressed which will result in
their engagement in the fight for their freedom. This is a
participatory pedagogy to be made and remade (FREIRE, 1975).

I'TS SIGNIFICANT ROLE

As a movement and an approach to education, Eco pedagogy is alive;
it is open and fluid to be defined by its practiioners who critically
engage with it. In this way it remains continuously relevant. Eco
pedagogy increases the Eco literation and it also help in development
of the environment care characters. It can act as an element of
citizenship education. Eco pedagogy has a major role in the
educational goal attainment, especially in Education for all. It helps in
sustaining life and it strengthens the ESD. Eco pedagogy leads a path
to sustainability and it is considered as the most suitable pedagogy for
the earth charter process. Eco-pedagogy is not just another pedagogy
among many other pedagogies. It not only has meaning as an

alternative global project concerned with nature preservation

(Natural Ecology) and the impact made by human socicties on the
natural environment (Socizl Ecology), but also as a new model for
sustainable civilisation from the ecological point of view (Integral
Ecology), which implies making changes on economic, social, and
cultural structures, Therefore, it is connected to a utopian project —
one to change current human, social, and environmental
relationships. Therein lies the deep meaning of eco-pedagogy, or the
Earth pedagogy as we call it.

One of ecopedagogy’s goals is the realisation of cultrally
relevant forms of knowledge grounded in normative concepts such
as sustainability, planetarity (ie. identifying as an earthling) and
biophilia (ie. love of all life). Ecopedagogy’s primary goal is to create
a “planetary consciousness” through revolutionary teaching and
learning, The movement aims to create educational programs that
interrogate the intersection of social, political, economic and
environmental systems. As an outgrowth of critical pedagogy,
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Eco pedagogy as an element of citizenship education

Citizenship education gives people the knovrlrfdge fmd ‘Skjns o
understand, challenge and engage with democratic society lndud{ng
politics, the media, civil society, the economy and I’.}Ilc law. Emerging
from popular education movements in Latin America, ccopedagggy
is a critical environmental pedagogy which focuses on understanding
the connections between social conflict and environmentally harmful
acts carried out by humans. These connections are often politically
hidden in education.

Ecopedagogy ~ Frameworks  within ~ Eastern  Cifizenship
Frameworks include the publicity, how to make the public aware of
the importance of the environmental pollution, not just allow the
students, but the general public, T think the whole society should have
the same awarcness, that we should protect our planet, and we
should, everybody must do their job to protect the environment.
Ecopedagogy is concerned with reflection on morals and the
environment and how this reflection can lead to action. From this
perspective, environmental morality is also social morality since it is
impossible to separate social and environmental issues — they become
socio-environmental. There are two ways to conceptualize this
connection in which we highlighted in some of our previous research
projects as cited.

Harmony Within Citizenship and Environmental Pedagogies is
an important aspect. Environmentally good actions are also the
responsibility of all citizens, because we all are connected and we
have to live in the same planet, so no one can escape if the planet is
polluted. T think that is the important part of citizenship education
now, how to be a responsible citizen. That can protect our
environment. Learning how to live in a condition less favourable is a
means of maintaining harmony, which is a very significant goal or
philosophy of life. (Liang, 1930, p. 9). The prioritising of social

T
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harmony over biocentric needs as an educational point could be
against environmental pedagogues’ goal to help understand the
importance of environmental wellbeing, The anthropocentric aspects
of ccopedagogy can counter this possibility through its focus on
socio-environmental connections — which promote environmental
wellbeing in  conjunction with individual-social harmony. In
ccopedagogy, problem-posing the inseparability of social conflict and
environmental devastation is key; thus, returning to this analogy,
ecopedagogues would teach that the house is closely tied to both the
wellbeing of those who live within the house and to the saciety, or
spheres of societies, in which the house is built upon, In shallow
models of environmental pedagogies such connections are not taught
the focus on harmony minimizes environmental problems; however,
within ecopedagogical models, harmony is directly linked to
environmental wellbeing,

Eco pedagogy as an effort to increase student Eco literation
and the development of environmental care characters

Implementing the Environmental Education Program to improve
stadents’ intelligence on the environmental conditions or eco-literacy
of students can be seen from several aspects. It will affect the
improvement of aspects of student attitudes, Increasing eco-literacy
or ecological literacy is needed by all people including students to
understand, determine attitudes, be active and have high enthusiasm
about what to do.

The importance of increasing the knowledge of students about
the environment to make students who have broad insight into
understanding environmental conditions, so that the creation of
ecological literacy or eco-literacy of students will be created, Planting
a conscious and caring attitude towards environmental conditions will
shape the character of students who have the nature of
responsibility. Increasing the eco-literacy of students in the aspects
of activity can be seen from the daily activities of students such as
the responsiveness of students in understanding the environmental
conditions.

The importance of fostering the idea of eco-literacy or
environmental literacy in various patterns and lifestyles is currently a
global environmental issue and is the main reason for the need to
foster the idea of eco-literacy. Through ecological or ecolithic literacy,
the closest and simplest things in life-related to the environment

I
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(Brundtland, 1987) and 2) development Improves “the quality of

human life while living within the carrying capacity of supporting
ecosystems” (Munro and Holdgate, 1991). In its tendency to deploy
quasi-lefust slogans.

Sustainable development has increasingly become a buzaword
uttered across all politcal lines; Lico-pedagogy is a pedagogy centered
on life: it includes people, cultures, modus vivendi, respect for
identity, and diversity. It understands the human being in evolution,
as an “incomplete, unfinished, and non-conclusive” being, as stated
by Paulo Freire —a being in continuous development, interacting with
others and the world. The prevailing pedagogy is centered on
wradition, on what is already concluded, on what oppresses students
by the way they arc tested, With eco-pedagogy educators must
welcome students. Their welcome and care are the basis for
sustainability education. The theory of a new spirit of capitalism is
not directly related neither to sustainable development nor pedagogy,
but there are obvious parallels. Both the ecological movement, with
its regard of the nature as authentic (Ibid., p. 447), and the critical
pedagogy movement, aiming for liberation from oppressive
instirugons (Ibid,, p- 125) are parts of the artistic criique of
capitalism.

Eco pedagogy as the Appropriate Pedagogy to the Earth
Charter Process

The sustainability values promoted by the Eatth Charter have terrific
educational potential: the preservation of the environment depends
on an ecological conscience and shaping this conscience depends on
education. It is here that eco-pedagogy, or Earth pedagogy, comes
into play. It is 2 pedagogy to promote learning as the “meaning of the
things from everyday life,” as stated by Francisco Gutierrez and Cruz
Prado. We develop this sense as we go, experiencing our CORtext, and
in this process, we open new trails — we do not merely observe the
journey. Tt is then a democratic and understanding pedagogy, @
pedagogy for everyday life,

Education is connected with space and time where relationships
berween the human being and the environment actually take place.
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They ?mppcn primarily at the emotional level, much more than at the
conscious level. We do not realize them, and many times we do not
know how they happen. So, eco-education is necessary to bring them
to the 90nscinus level. And eco-education requires a pedagogy. As
emphasised by Gaston Pineau, a series of references are associated
with this: the Bacherladian experience; studies on the imaginary; the
trans-versatility, trans-disciplinarian, and inter-cultural approach; as
well as constructivism and alternative pedagogy. These days, we need
an cco-pedagogy and eco-education. We need an Earth pedagogy
precisely because without this pedagogy to re-educate men and
women, we can no longer speak of Earth as a home, as a burrow for
the “animal-man”, as Paulo Freire said. Without a proliferation of
sustainable education, Earth will be perceived as nothing more than
the space for our sustenance and for technical-technological
domination, But, it will not be a living space, a space giving us
“solace” and requiring from us “care”. It is in the context of the
evolution of ecology itself that eco-pedagogy appeared — and is still
in its infancy today — having been initially called “pedagogy for
sustainable development,” but which has now gone beyond its initial
purpose. Eco-pedagogy is in development either as a pedagogical
movement or as a curriculum approach. Eco-pedagogy implies
redirecting curricula to incorporate values and principles defended by
the Barth Charter.

With the support of the Paulo Freire Institute, Sao Paulo City
(2001-2004) used the Barth Charter to train education managers for
the Unified Educational Centers dedicated to developing educational,
cultural, sport, and leisure activitics. Education leadets were trained
on the principles of the culture of peace and sustainability s0 that
they can incorporate them in their educational projects and in their
decision-making. The Earth Charter was submitted as an educational

project during this process. Training education, in the fullest meaning
of the words, is a very ferle field to promote the principles and
values of the Earth Charter. The preparation of social srudies
teachers is another strategy to practice the principles and values of
the Earth Charter, The Paulo Freire Lnstitute was responsible for the
direct education of 2,500 teachers :'and ten thousand children
involved in the project. The Earth Charter was one of the documents
used as a basis for reflecting on education and on the city, and it also
guided the education of children. Based upon the Earth Charter,
social and environmental issues related to the city were discussed as
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respect for quality of life and to become a force

extermunation, the




