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STRATEGIES FOR EFFECTIVE

CLASSROOM MANAGEMENT
= .
MUMTAZ N S

Abstract: Mastery of classroom management is a critical compoy, o
of effective teaching and learning, thus, teachers are often evaluggeg
based on their management of the classroom. Classroom managemey
refers to any action a teacher takes to create and sustain a learpjy
environment conducive to attain the goal of mstrucn.on Py OPganiging
the physical environment of the classroom, establzsfung rules ang
procedures, maintaining attention to lessons and engaging in qc ademip
activities. Classroom management focuses on three major competencigs,
competencies in content manag-emer'tt, competencies in condye
management and competencies in covenant managemen,
Stemler[2006] suggested a set of seven strategies viz., avoid, comph,
confer, consull, delegate, legislate and retaliate for dealing with socig]
situations. Teachers are expected to manifest high degree of professiong]
competence and should be able to manage their classes in the way that
students derive maximum benefit from their teaching.

Keywords: Classroom Management, Confer, Delegate, Retaliate,
Legislate, Comply
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Introduction

Teachers are more effective only when they understand the reasons
behind why the children misbehave in classrooms. When a teacher fais
to understand the reasons for misbehaviour, treating the misbehavioi
is much more difficult. Considering the complexities of classroom, s
no surprise that the problem of maintaining discipline in schools is&
major concern of students, teachers, parents and school administrato
(Rose & Gallup, 1998). Review of literature shows that there are mulfipl
reasons for indiscipline in classrooms. Interest in learning, Se.lf'
confidence, perception of what is important, attitude toward school, pit
achievements, home and social life, cultural background, substan®
abuse, inadequate study skills, hyperactivity, non-academic interes
antisocial tendencies and exceptionalities are some of them (Cangelo®
2000). Then how a teacher can manage the diverse group of studenS®
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Straf.e'gi”. for Effective Classroom Management

YA iﬁ'_order tO'brllng the optimum level of learning ;amOng
.";"J.- 158 * . ' [ G5 Do ‘
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gt Management Meamng
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Ob vlousb’, the' term classroom management seems basic, but if

ussed in detail, it is very comphcated because it has significant

gences for educating the students.”Classroom management refers

ons t2ken n to create and sustain a learning environment conducive

10 ac sflh m' {ructlon It mcludes arrangmg the phys1ca1 envrromnent

suhshln rules _and procedures, mamtmmng students attentron to
:zss 350 engagement in actrvrtres (Brophy, 2006)

s The framework offered by Evertson and Wemstem (2006)
mesents acurrent and widely accepted view of classroom management.
+(lasSr00 mmanagement has been defined as any actiona teacher takes
(o create a0 environment that supports and facilitates both academic
nd § soclal-en;otlonal learnmg” According to them, ‘“‘classroom

ement seeks to estabhsh and mamtam an orderly environment to
mgagesmdents in meamngful learmng Moreover, it also aims to enhance
smdents social and moral growth They view, classroom management

O Fte g

asa many-srded act1v1ty mcludmg five specific tasks, as follows:

~Develop canng and’ supportrve relatlonshlps wrth and among
3“:.‘ ,smdents ‘11 c 'n.l;.

Orgamze and 1mp1ement 1nstruct10n in ways that optrmize _studen_ts
i hccess;?,lqammg-..l '

iii. - Use group management methods that encourage student
' engagement with acadermc tasks x '

Ws,x :Promote. the development of students social 'skills and self-
tegulatl(m,and [ B _.' 1" - . s } i N5 \n

‘USd appl‘Opnate mtervenuons to assrst students who have behav10ur

‘pﬂiblems BHlaast ol

5”' "l”'J(z r'/_. v

bl mmanagement is the blending of teaeher a‘ctions‘_in four

.
RIS ATOIN00N! ; anin

G)H 6 mmihhsh‘“g and enforcmg rules and procedures, (u) carrymg out
 sciplinary actions,

i) Mﬁntammg

effective teacher student relationships, and "

agement 103




R

Crafting A New World in School Education

agement (M
ini i tal set for man .
intaining an appropriate men ' e |
¥ ggg;)aOnlg wherr:pappropriate strategies are afl:lpllffl In gese. fou
;md oyerate together does the classroomb t:lc :iom: ectiye .
;‘fﬁ‘f‘i.sm le t:rms classroom management Ca:‘ eron etrS 00d gg ¢,
; Slgreision of ’strategies teachers utilize to promote order ang
pro _ > :
student engagement in learning.

ement
Significance of Classroom manag

- le teachers play in the ]
One of1 ther;r:)?rslt;x:;?:;ooﬂy run cla§sroom c
that of the ¢ fxix and learning. If students are disorderly
effective teac . ugr is not directed by clear rules and proc
and the behaVIOrm In these situations, both teachers and g
becomes tht:u n0g ¥ -to teach and most likely students e
Teacl;ifsuid. g ut in a well-managed classroom teac
;:12’8 place simultaneously in an effective manner.

aSSl'OOm is
annot enSm.e
and arrogyy
edures, chaOS
tudentg Suffer
am far Jegg thap

hing anq learnipg

Teachers’ capacity to organize_ .classroo
behaviour of their students is key to positive educ
teachers typiailly express concerns gbqut lac
handle the significant disruptive behaviour o
Tomic, 2000). Teachers who have problems wi
and classroom discipline are frequently ine

Ms and monjtq; the
ational Outcomes, Ney
king effective means to
f students (Brouwers g
th behavioyr management
ffective in the classroom,

based on its primary emphasis. He viewed classroom management ‘1“
three ways-as 3 ‘discipline’, ‘system’, and ‘instruction’. The Pﬂncfgl:
‘classroom Mmanagement as 3 discipline’ views “the teacher 15 IS )
for maintafning classroom control, discipline comes lgefort’: msthU"n;
and consequences must exist for inappropriate behaviour”. Class;:doto
-lanagement is identified ag 4 system because teachers are i i
“plan and Organize €ngaging activities for their stude.nts keepmgﬁl:l‘iﬁes,,.
' minimize any kinds of disruptions and defiance C}“ﬂ“g::'es:z afto teach
. s hic : . : cus
It is Considered as ap Instruction because 1t 1o ‘d’/m
e e — School Manage"™




Strategies for Effective Classroom Management

appropriate behaviour and social skills, with the focus being on helping
-sgxdents to develop positive interactions throughout their lifetime rather
than on behaviour at a particular_ moment”,

pimensions of Classroom Management

Classroom managemenpt has th
management, conduct management,
and Iverson ,1999).

ree dimensions viz., content
and covenant management (Froyen

Content .management places special em
management skills, sequencin
activities, and dealing with

phasis on instructional

g and integrating additional instructional

instruction-related discipline problems.

s about the nature of people. By
incorporating information on human diversity and individuality, teachers

can better, more efficiently contro] their classrooms. Disciplinary
interventions are actions taken to bring about or force changes in the
behaviour of students who fail to meet expectations, particularly

behaviours that are significant to disrupt the Mmanagement system in the
classroom.

“Covenant management focuses o
system that has its own features that te

when managing interpersonal relation

& Iverson, 1999). Covenant management stresses the classroom group
as a social system. Teacher and students’ roles and expectations shape
the classroom into an environment conducive to learning. The teacher-
Student relationship has been found to have profound effects on the
Student’s learning and schooling experience.

Classroom management competencies

n the classroom group as a social
achers have to take into account
ships in the classroom” (Froyen

Teachers who have content management competency understand

Students’ leve] of knowledge and design lessons accordingly, clearly
\
School Management 105
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set the learning objectives for each lesson, design ;:lmg Clivig
that are relevant and suitable to students and instructio cﬁgoals,suu g
lessons so students can engage in variety o ms't:’u ocf)xlla] "ethog
incorporate students’ interest into lessons, Use vat:l tg’ff o gy
to facilitate student understanding, teach through dilierent lean; g
modalities —auditory, visual, and kinesthetic to ensure rnulusells

learning and deal effectively with instruction related off-task behavifﬁ

Teachers who have conduct mapagé.n}ent comll:et‘;nc;y usea Varigy
of discipline techniques, consistent in their approac tow.alrds discipy; ’
use a continuum of strategies 10 a,CkDOWI?d.ge apprOprigte behaViour,
use a continuum of strategies to deal with misbehaviour, focy,
preventive rather than punitive measures and establish rules ),

procedures. % -

. Teachers who possess covenant man.ageme.nt competency haye the
ability to develop a caring and supportive attitude towards Studens
value students’ opinion, respect the 1.nd1v1duah.ty of students; Promogs
healthy classroom interaction, maintain appropriate level of dominancg,
correct students in a constructive way and communicate an expectatioy
that the student will do better in the future. _

Principles of classroom manﬁgemént "

1 ) 151 (B VIET0Y L2 ity it 10t ) L (1O
~ Some principles of classroom management are given below,

o Improving students’ inner self-control is better than exercising
' external control. ' wlwr 21 .

" o' Define clear rules when rules are required.

o Students are more likely to follow classroom rules when they
 understand and accept them.

o Allow students to assume independent responsibility. ' ‘ .

o Students have less discipline problems if they. are enga'ged ‘in,
the work in accordance with their interests and aptitudes.. ;

* Management should fix its sights towards maximizing the time
students spent in productive work. inabig
* Minimize disruptions and delays |

i

* Plan independent activities as well as organized lessons -

_~* Encourage effort of the learners and reinforce appropriaté

i

* behaviour, - - -

PRS—
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Strategies for Effective Classroom' Management

lss“‘%‘mcmssroommanagemenh Lig quinnslg sdi 1 iis l
Mastel’y of classroom management is a cntrcal component of
eﬁ'ec‘ ve teachlng and learning, and hence teachers are often evaluated
pas ed on thelr management of the classroom Classroom management
erS to any actlon a teacher takes to create and sustain a learmng
n-onmﬁm conducrve to attam the goal of mstructton by organizing
the physlcal env1ronment of the classroom estabhshmg rules and
dureS malntammg attentron to lessons and engaging in academrc
nvrtleS Accordtng to Froyen &Iverson(1999) classroom management
f cuses © on. three major competencies: competencres in content
- anagement competencres in conduct management and competenc1es

in covenant management. i 1

i ) weitdnanA B Sl
Behavrorrsm and construct1v1sm are the two predominant
educatlonal theories that form the basis of learning among the learners.
Subjecuvrty and mter-subjectlvrty that takes place in the classroom
mteractwﬂa] process ‘do not find any place in behavronsm The actlve
mvolvement of the Jearner in the learning process is of httle or N0 concem
in behavrounsm Here the students are supposed to be attentrve
drsmphned and passrve recervers of knowledge through therr teachers.
Behaviouristic method of teachmg is criticized for its rote leammg,
forced memorization "of textbook material and monotonous learning
' patterns among learners .As a result a paradigm shift was emerged in
the socrety in which children are the constructors of knowledge and
teachers 'are only as facilitators in the process of child‘s ‘construction
of knowledge. The National Curriculum Framework (2005) hrghhghted
the 1mportance of a constructive learning perspective, which considers’
learning as a process of knowledge building. In contrast to behaviourism,
the constructivist paradigm is based on the assumptton that knowledge
is sub]ectlve and learners construct knowledge in the soc1a1 and cultural
mxheu in which they are entrenched. That is, in constructivist classrooms’ .
students construct their own knowledge by testing ideas and approaches
based on their prior knowledge and experience, applying them to new

situation and integrating new knowledge gamed wrth pre- exrstmg
intellectual constructs. -

\

! The shift from behavrourlsm to. constructrvrsm poses great
challenges to the teachers especially the novice teachers in managing,

th
¢ classroom, Constructivist classroom demands certain teacher skills,

School Management 107
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especially in the planning and execution of teaching;nccglraboraﬁ‘,e
learning, student diversity and discipline in th c!as':;ocl;ssrzsoem o
teachers face high levels of disruptive af:ﬁ.v = lnblemsart:freq?x1 bl
interferes with the time of instruction. Disc1P lmeg: teachers (Ing:my I
cited as one of the most troubl‘llzgn:tc:;e of the classroom today hal: ‘

&Smith, 2003).Also, the lncluSldifficult for teachers. Even the mqg
a situation effectivejy

made the situation much more ¢ SRS
experienced teacher find difficulty 11 handling d sometimes detrime
As a result, many teachers resort {0 ineffecuve o7 ising that teachers b
strategies to manage misbehaviour. It 1S unsurpl;lt high levels of te b
are consistently faced with such cha}lenges 3 CI:;: i 'cg)bs (Clunies ;Cher
stress, burnout, job dissatisfaction and quit their J -Ross,
Little, & Kienhuis, 2008; Kokkinos, 2007)-

“Classroom organizétion and behaviour management competencies
- tence of new teachers in teaching

‘o : e persis
z;gr:;i?nati); :Sg;xle;:es nﬂ:l thf,) 2003). New teachers typicall.y e_Xpress
concerns about lacking effective means to handl-c the significant
disruptive behaviour of students (Brouwers &_Tomlc,.ZOOO).Though-
teachers have to deal with a number of social interactions on a daily

ttle formal preparation to choose the right

basis, they typically receive li preparat
strategies to deal with the variety of social situations.

Becoming effective classroom managers
According to Froyen and Iverson (1999), a teacher who is
competent in managing classrooms must have competency in the three
dimensions of Classroom management- content management
competency, conduct management competency and covenant
management competency. Within the context of teaching, practical skills
are important for teachers to communicate their ideas effectively during
instruction and to adapt to a variety of situations that call upon their
social perspectives. According to Sternberg and his colleagues (2000),
prac.tical skills can be decomposed into three sub components viz.,
dealing with self, dealing with others and dealing with tasks. Using
Sternberg’s theory of successful intelligence as a guide, Stemler et al.
Snoggcﬁ;egggi of seven.strategies for fiealing with social simatiqns
L iy rom their resear.ch with teachers, such as avoid,
. ’ » consult, delegate, legislate and retaliate.

T
School Management
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) strategi“ for dealing situations

Confer
The strategy ‘confer’, means to discuss the issue within the context
o a closer and more personal sphe;e. The assumption underlying this
ch is that some problems are best solved at the private face to
Faoe jevel, withOl.lt the' social .p_ressures and potential humiliation
associated with discussing an issue within the public domain. The
roach requires the person to be verbally expressive and confronting
the SOUTCE of any problem. The confer strategy is based on the principle
ipat rational thought dominates human interaction. A key feature of the
strategy confer’ is that the participant may or may not be open to change

his or her viewpoint.

Delegate

" In some situations, teacher may delegate a problematic situation
to others because the teacher does not have the energy to deal with the
problem or the teacher may not believe him or herself capable of solving

the problem.

Consult

A third strategy for dealing with interpersonal interactions is to
appeal to a third party for advice. It could take the form of asking someone
else for advice about how to deal with a given situation or it may take
the form of asking all the parties impacted by the decision to come.
together and work on the problems to find an apt solution. In this
approach the decision-maker reaches out to an outside third party and
asks them to work together to solve the issue, rather than asking the
third party to solve the problem by themselves only.

Retaliate

Retaliation could take the form of passive- aggressive action, such
as physical, verbal or psychological abuse. Rather than attempting to
communicate directly with a person, a teacher may choose to retaliate
I order to teach the person a lesson. The idea behind this strategy is
f::l::m_e people are not likely to change on the basis of discussion, but
29 ;_Wﬂl be more likely to change their behaviours only as the result

1Iect attack on their egos.

\ :
S
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Avoid

The strategy ‘avoid’ can take the form of simply closing tp, ey
to the problem as it is presented or not attending to the Situajy,
Avoidance can take different forms depending on the situation like simpl;
denial or procrastination. Use of the strategy ‘avoid’ are SOMeipeq
desirable; when one thinks a problem should solye itself, or there i8 g
hurry to find a solution, because there'is not yet enough knowle,dge
available for a solution, although it may later become availabje,

Legislate

Teachers create a new policy in an effort to device a System aq
thereby the teacher will handle all situation of this particular king ing
consistent manner. In many situations, there may not be explicit ruleg
on how to handle the situations. But the teacher tries to solve the
according to some acceptable law and order.

Comply

problemg

‘Comply” strategy indicates to act in accordance with whatever jg
asked of them regardless of the situation. This strategy may reflecta
desire to avoid an altercation or an uncomfortable situation. A person
can pursue a course of action simply because he or she does not wishto

deal with the situation or the individual may do so because of a beliefin
the idea. . | | :

It is important to note that for any type of social interaction to
mariage the classroom, each of these seven techniques has both
advantages and disadvantages. No single strategy is consistently the best
in all situations. So, all teachers are expected to find themselves if
situations where they are confronted with issues, and therefore the way
in which they deal with them will have an important impact on their
professional effectiveness in managing classrooms. |

b) Organizing the classroom

- . Planning of the instruction becomes better if the teacher has @
good understanding about how the school’s physical environments should

be organized. The following are some guidelines for organizing the
classroom.

e Make the work areas, bookshelves, student desk, teachers’ d@fk
etc be easily accessible by both teachers and students. .

® Make sure that the teacher can clearly séé the students. .
/
110 School Managem®™
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o Give special attention to the specially- abled students while
making seating arrangement. b A S
o Easy access to teaching materials and other supporting aids.
. Make sure that students can interact with their peers easily, if
needed:ist vaoloaduss diiw boqain ,
‘e Position the groups to see the classroom presentations clearly-
can be arranged either in traditional rows or columns, or' U-
. shape, or clusters. . |

¢) Establishing classroom rules and procedures ‘

It is much easier for students to fulfill the expectatiops of a teacher
when they know what these expectations are. Teachers can make their
expectations known to students by directly e‘s'tablishing the rules and

procedures of the classroom and by giving students the opportunity to

practice them. Following points will help the teachers to establish
classroom rules and procedures.

* Establish rules in terms, of students’ academic responsibility
and accountability _
Let students to establish rules
Rules should ndt‘; be too strict or too lenient
i chument the rules ‘ by

State rules positively as far as possible _
d) Managing interpersonal relationship in the classrdom

_ The rapport between teachers and students influences the learning
both directly and indirectly. Teachers who foster positive rélationships
with their students create classroom environments more conducive to
learning and meet students’ academic and personal needs. In order to
maintain a healthy interpersonal relationship,

. ® Greet students by their names
'/~ »- Equal sharing of responsibility
" o Trust and listen the students
§ ’ ’0' Use appreciation words whenever needed
* Leaving the ego at the door |
* Build empathy ..

Apply positive psychology- admire negative attitudcé -
\
School Management
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€) Managing instruction

Effective management of classroom instruction p;\l!les the way for
the teacher to engage the students in active learning. The presep 5

classrooms are equipped with technological devices. In such a clagg
teachers are also equipped with technology related dasst00

management skills. The following points helpl a teacher to impgp e

instruction very effectively to the learners.
o Effective preparatlon and organization of lessons- prepare o)
consistent basis, tuned into the class, and had effective Stl'ategl

for dealing with lessons
Effective organization of phys1ca1 environment in tCChn ology

integrated classroom

Being aware of what is going on in the class

e Maintain students’ attention

Use cues to alert the students to give necessary informatiop

o Foster accountability throughout the class -

e Create effective transitions and procedures

e Promote the level of student engagement

e Helping students connect with the material using anﬁcii)atory
activities, and use appropriate instructional strategies for
meeting various cognitive needs

e Use interaction patterns to keep the leamers focused on the
lesson
o Make clear the learning target to the students

f) Managmg student behaviour

An experienced teacher knows that good discipline doesn’t happen
all at once. Managing student behaviour is not an easy task. Since the
students are a heterogeneous group, naturally there may be a lot of
problems to be handled by the teacher. The techniques like principleof
extinction, alternative behaviour patterns, reinforcement schedules

shaping, cuing and modelling etc can be used for changing the habits of
learners. Certain behaviours on the part of the teacher are necessary fof
good discipline.

o Always tell students ‘what to do’ rather than ‘what not t0 40

* Allow students many opportunities for choice-making
‘/
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o Setupd behaviour contract

Teach the students to respect others
Free talk with students-hear what the students have to say-always

reat students with dignity

o Train the students to be self-reliant

Make a rapport with the parents

o Create suitable situations highlighting the importance of

academicC engagement.

Conclusion _
Although many classroom management issues are identified as a

our schools, researches point out some guidelines for the
the class _effectively. Teachers are more effective
d the underlying reasons for student’s unrest in

classrooms. Appropriate selection aqd use of Problerp dealing strategies
jike confer, delegate; consult, reFahate, a\{md, legislate and comply,
developing effective rules in teaching -learning process, teach to diverse
|earning Styles and multiple intelligences, greet students by calling their
name, developing and sustaining positive relationship, notice and build
on student’s strength, know the students thoroughly, tell personal stories,
teach empathy, say ‘no’ respectfully, ensure by giving recognition ,
- encourage meaningful student involvement etc are some of the key points
tobe keptin mind by the teachers while managing classroom interactions

and teaching learning process.
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