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STRATEGIES FOR EFFECTIVE 
CLASSROOM MANAGEMENT ~~~::::-::.:.:::..-.------~ 

MUMTAZNS 

\ 

11 t ry• oif classroom management is a critical comnone Abstract: mas e h r 111 of effective teaching and learning, thus, teac ers are often evaluated 
b d their management of the classroom. Classroom manageme,., au M . d • refers to any action a teacher.takes to creat~ an s~stam a learning 

. ment conducive to attain the goal of instruction by organizing environ I bl. h. the physical environment of ~he c assrpom, est a is. m~ rules and 
procedures, maintaining attention to lessons and enga?mg m academic • 
activities. Classroom management focuses on three ma1or competencies-
competencies in content mana~eme~t, competencies in conduct 
management and competencies in covenant management. 
Stemler[2006] suggeste~ a .set _of srven strategies viz., avoid, comply, 
confer, consult, delegate,

1 
legislate and retaliate for dealing with social 

situations. Teachers are expected to manifest high degree of professional 
competenc_e and should be able to manage their classes in the way that 
students derive maximum benefit from their teaching. 
Keywords: Classroom Management, Confer, Delegate, Retaliate, 
Leg~slate, Comply 

Introduction 

Teachers are more effective only when they understand the reasom 
behind why the children misbehave in classrooms. When a teacherfails 
to understand the reasons for misbehaviour,· treating the misbehaviour 
is much more difficult. Considering the complexities of classroom, it's 
no surprise that the problem of maintaining discipline in schools is 1 

major concern of students, teachers, parents and school administtators 
(Rose & Gallup, 1998). Review of literature shows that there aremultipk 
reasons for indiscipline in classrooms. Interest in learning,, seK· 
confidence, perception of what is important, attitude toward school, pri« 
achievements, home and social life, cultural background, sub5ta0CC 
abuse, inadequate study skills, hyperactivity, non-academic interes~ 
antisocial tendencies and exceptionalities are some of them (Cangel~ 
2000). Then how a teacher can manage the diverse group of students _________ ..:__ ________ ___,,,,, 
102 School Manogttnt' 
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• • 1 '' M. agement· Meanin : ' • , 
~DI .. an ~. • 1 g l!IU'1il" ;,I,, rr. •: ·,' ,· , I 

.. Obviously~ the I te~ classroom. management; seems basic'. but . f 

. ssed in detail, it is very complicated I because it has' sig~ific~t 

cfiSCU ences for educating the students. :~Classroom management refers 

~s taken to cr~~te sus~~ a Iean:ung environment conducive 

to:U~snil ~t ~~hlu~es p~y-~if~ '~~~~o~~n_t,_ 

'°· b. ,: .. 1.ing·· rules and; Pr~e~~r~s, m~ntam~ng students' attention. to 
• i I~. emdnt in'activities" (B~~I h",' 2006 • ' .; I I I,, ' •• 
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• : .. :· Tbe···framework:offered, by E~ertson and 1Weinstein· (2006) 

rei,-ts a current and widely a~cepted _view of class~oo~ m~agemenf 

"(la.UtOOm management has b~n ·defined as 1any ac_tion a teacher takes 

create an environment that1 supports and facilitates both academic 

to • 1 l • " A d' h " 1 
and ~~~i~-.~~~f!C?D.~.ivt}~~~t~g\i; ... ~~Of: fng;~O,\ e~,. ;C ~s~room 

management~~~!) es~~~lS~, ~4 P1-~~t9-1~ ~Pf~~rlY. ~DVJ!,Onm~n!.~O. 

W l~g. Mq~~~':e!, ~t als~ ai1}lS to e~cl!l~e. 

student(~-~~~-ID?~ i: ~ey ,~1~.W, i9l~ss~opm m~~ge!l}ent 

uamany-~i~,~.ti.ritY, ~sl~.~g Y:Y,e_ SE~i~c ~ks?~. ~9~o~s: . ·-: 

{: .• .. -~~el~p' 1canng and· supp-ortiv;,_ relation~hips with · and -among: 
.. • ,,. I ; , ' •J ( ... , • ' ,i I ' I • r r· . ' , • ' ' 

'.·.;sbldents·-'•'i'n'." ,,!, -~ ... i, ,_, .. ' •' .J• _.,i, ...... 

I I • • : I' •• I ' - l I \ ,· • 'f .. ' I • t , • • • . • I 
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ii. - and implement instruction in ways that optimize students' 
, • ,+ , 1 1•,ff,J !,~!.,.~•JI .J1:J.: ,•'J! .,II J i 1 
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i :· Use group managementi nieth9ds that encourage student· 

•.• engagement with academic tasks, . •.,, : •. · , . ..,·, .· .. , 1 , i· -. 

iv.,,: ~mote. the. development of students 'i social skills. and self-

•. regulation,and ,1, .,'~· 1,/,.,.' . ,..,1 .. - .• ,; ;,L .,:·, , , ; r,, .. -.,.~l; 



Crafting A New \florid in School Education 

'1"1'1) M . . . • ate mental set for management (Marzano 
, amtammg an appropn li d • th , 2003). Only when appropriate strategies are afupp e_ m ese fo11r d the classroom nct1on effectiv 1 

areas and operate together oes b d e Y. In ·simple terms, classroom managem~n~ can e un erstOOd as the . . teachers utilize to promote order !l"d 
progression of strategies . 

""' student engagement in learning. 
anagement Significance of Classroom m 

. portant role teachers play in the classroom. 
One of the most 1m 

is manager A poorly run classroom cannot ensn .... 
that of the classroom • . "-'\; 

. hi d learning. If students are disorderly and arrogan 
effective teac ng an 

1 1 d t 
and the behaviour is not directe~ by c ear ru es an procedures, chaos th rm In these situations, both teachers and students su"""' 
becomes e no • . 

u~i. 
Teachers ~truggle to teach and most likely students le.am far less than they should. But in a well-~anaged c~assroom teaching and learning takes place simultaneously m an effective manner. Teachers' capacity to organize classrooms and monitor the behaviour of their students is key to positive educational outcomes. New teachers typically express- concerns ~bout lacking effective means to handle the significant disruptive behaviour of students (Brouwers & Tomic, 2000). Teachers who have problems with behaviour management and classroom discipline are frequently ineffective in the classroom, and they often report high levels of stress and symptoms of burnout (Berliner, 1986; Broilers &Tomic, 2000; Espin & Yell, 1994).Although, sound behaviour management does not guarantee effective instruction, it provides the structure of the environment that allows for good instruction. Reciprocally, highly effective instruction reduces, but does not eliminate classroom behaviour problems (Emmer & Stough, 2001). Hardin (2008) took a common view of classroom management based on its primary emphasis. He viewed classroom management in three ways-as a 'discipline', 'system', and 'instruction'. The principle 'classroom management as a discipline' views "the teacher is respons~ble for mainta1ning classroom control, discipline comes before instrocuon. and consequences must exist for inappropriate behaviour''. ClasSrootn management is identified as a system because teachers are ~x~t:: "plan and organize engaging activities for their students keeping~- . " to minimize any kinds of disruptions and defiance during these acuvines b I . . . 

. "to teac 
l 1s considered as an instruction because 1t focuses on ____,, -104---------------S-ch_oo_l -:-:M(J111Jgerrt'4 



S trattfjts for Effi,tivt Classroom Management 

ropriate behaviour and social skills, with the focus being on helping apPdents to develop positive interactions throughout their lifetime rather stu . . than on behaviour at a particular_ moment". 
DiJllensions of Classroom Management 

Classroom management has three dimensions viz., content management, conduct management, and covenant management (Froyen and Iverson ,1999). . . 
Content-management places special emphasis on instructional management skills, sequencing and integrating additional instructional activities, ~d _dealing with instruction-related discipline problems .. Instruction refers to ac~ion taken specifically to assist students in mastering the formal curriculum through presenting or demonstrating infonnation, conducting recitations or discussions, supervising work on assignments, testing, re-teaching etc. Content management occurs when teachers manage space, material~, equipment, the movement of people, and lessons that are part of a curriculum or programme of studies. "Conduct management refers to the set of procedural skills that teachers employ in their attempt·to address and resolve discipline • . problems in the classroom" (Froyen & Iverson, 1999).- Conduct management is based on one's beliefs about the nature of people. By incorporating information on human diversity and individuality, teachers _can better, more efficiently control their classrooms. Discipli~ary interventio_ns are actions taken to bring about or force changes in the behaviour of students who fail to meet expectations, particularly behaviours that are significant to disrupt the management system in the classroom. 
"Covenant management focuses on the ~lassroom group as a social system that has its own features that teachers have to take into account when managing interpersonal relationships in the classroom" (Froyen & Iverson, 1999). Covenant management stresses the classroom group as a social system. Teacher and students' roles ·and expectations shape the classroom into an environment conducive to learning. The teacher-student relationship has been found to have profound effects on the student's learning and schooling experience. 

Classroom management competencies 
Teachers who have content management competency understand students' level of knowledge and design lessons accordingly, clearly 
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Crafting A Nt1P World in Sdml EJ,«alion 

set the learning obiectives for each lesson. design learning actj, ••. 
J • • :.._1 'lij 

that are relevant and suitable to students and J..QStrUctiOu41 goals , st.ru Ca 
f . . t'tt4 

lessons so students can engage in variety O ins~ctional rneth ' 
incorporate students' interest into lessons, use vanety. of learning ~s' 
to f ac~i_tate student understanding,. teach ~ough different )e~ 
modal1ttes -auditory, visual, and kines~ellc to , e~sure multisenSQ g 
learning and deal effectively with instrocllon related 0ff-.task behavio I) 

' Ur, 
Teachers who have conduct management co~pe~n~y use a van 

of discipline techniques, consistent in their app!oach tow~ds disciplin; 
use a continu~m of s~ategies to ~cknowl~ge ~pprop~ate behavio~ 
use a continuum of strategies to deal with pusbehaviour, focus ' 
Preventive rather than punitive measures and establish rules 

011 
. . , . . and 

procedures. _, . i • • • 

Teachers who pos~ss covenant ~agem~nt competency have the 
ability to develop a canng and supportive atlltude towards· studen 
value students', opinion, respect the individuality of students; prom ts, 
healthy classroom in~~acti~n, maintain appropria~ l~vel of dominan: 
correct students in.a constructiv~ w_ay, an~ co~ll:~cate an expectati~ 
that the student will 40 better in ~e futµre •. r • ! ;, " . 1 1 : • -; . , 

I ' > , Principles of classroom management ,. '. _ 
' I • I • I I I • ' I • • . t. I ' ' I • • • ' 

_Some pri~ciples o~ cla~sropni ~~a~f01:ent ~e give_n below.',·· 
• Improving students' in~er self-control is better than exercisin 

• external controL , 1; : . . , , J,; , 1 • • • • •• • • • g 
, I 

•• Define clear rules when rules are 'required., ' 
• Students are more likely to follow classroom rules when thei 

unders~d and accept them. • 

• ,Allow Sluderi~·.io .as~~~e ~depend~nt responsibilitY .. ,.~ :· ::. '. 
• Students ~ave less d1sc1pline problems if they.are.engaged in_ 

the_ work m accord~ce, with their interests and aptitudes., , 
, • Management should fix its sights towards maximizing the 'time 

students spent in productive work. ,, , · ·i • 1•• J'..' • 

• Minimize disruptions' and delays ' • • • -1 

• Plan independent f • • · , • • •• , . ac ivities as well as organized lessons • 
• • I. Encourage effort of th l ' . I • . , b h . : e earners and re1nf orce appropnate 

e av1our. -· , ': . 
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• StraJei~s far Effective Classroom Management 

' ' 

iD
• cla§fOOID management~ , I' 'I I I . r i • I . ; I ': I ' j '' 

f..-.:tle5 I I •• • • 
J."7... • I ; , 1 J 1 

1 

: I I I' ' I I • 1 '! • f I 
• 

. Mastery of, ~l~~sroo~ _ m~agem~nt i,s _. a critic~ compon~~t of 
effec~v~ ~e~~bing :~d ~e~ng, an4 hen~e teac~er~ ar~ .?~t~n .. ev.~uai~~ 
bas~ ()~ ~~.ag_~m~nt of the <;I,~SfOOID m~age~ent 

refefS ~o•, ~r, 3C~0~. a .~fa~~er,. ~0. C~e~~e I SU~~aiD 

en~iioruri~~t con~uc~~~ to .attain }~e goaj ~f 1n1~tructi?n hr org~izi~g 

the phY~~c~I pf. t~e, 9l~sr~o~, ~~tablis~ing rul~~. _and, 
roced~es,' 11;1~~~m~g at~e~tion. to llesson~ ~D¥~g.in~. _ip ~5~~~.1:~ic 

:cuvi~~-~c~or~ng ,t<?t~oy~~ &~VffS?~ .(199_9), ~lassr~m 
focuses, ~n 't~~e:e· ~?m~ef~DCl~S: c.?~P~tf,DCl~~' :COD!~~~ 
IJ)ari~ge~e~t, .c~~petenc1es ~(?D~¥~t. ~~age~~nt, .~d .~-~~~te~,c1~s 

111

• 'co· ven··ant management. . ·, :. ,,_ . I ' , • , • • , I . r 

. ·,'!-':'I,,, d ..• ,,f·H,:,1/ ,,JL. 

Behavi~~-~~_111 and, ~?ns.~~.~ft,~~i
1
~r1~. ~re, fhe_ .t~o .. ~-!e,1~~inant 

educational, th~o_n~~ ~e. 10,f le~1~~
1 
~?~.g 

Subjec.tiv~ty in~~r-~~.~je~tiy~t~ f t~fs, pl~~-~-' in_.!~~ c.la~-~~?~~ 

inte~~.~ori~ proc~~.s' 1~ ~?t I I? ,h,~~~v1rn,s~. -~~~:Yf, 
involve.~~µ,~lif ~th_~~;~?~ :p~~.ess ~s -~f.~~~. ~! n?.~on:~--~ 
in ~e~e. tpe __ s~ud~}!t:~1;a.~e·._s.~~po~~~. ti.~. ~~~-~n~.1ye_,J 

-~c.ip~~ _t~~c.~~~s;, 
Behavio'rinstlc metho~. ~f .t~~~~~-g(, _1s,1cnt1_c1~ed fo~ It~ rot~ le_~g~ 
forced memorization' 'of textoook material and ~on~ionous learning 
patterns among learners .As a result a paradigm- shift :was emerged in 
the society in which children are the construct~rs of knowledge and 
teachers 'aie only as '(acilitators'in the-process· of child's 1coiistruction . ' . - . . .. . 
of knowledge:The National Curriculum Framework (2005) highlighted' 
the importance of a constru~tive learning perspecti~~: which 'considers· 
learning as a process of knowledge buildi:11g, contrast to behaviourism, I 

' O • I o - ' • ' t. • • • • r,. 1 

the constructivist paradigm is based on the assumption that knowledge 
is'subjective' and learners cohstruct knowledge in the social and cultural; 
milie~ in' which they are' entrench~d. That is, in con~tructivist classr~ins· 
students construct their own knowledge by testing ideas and approaches • 
based on·~eii prior)cnowledge _experience, apply1ng

1 them tone~ 
situ~tion and integ·rating new knowledge' gained with pre-existing' 
intellectual constructs~ ' ' ' , I l I , , ... J " • I : I'' 

f I j I I • • I I • .. ' J I i • If i' ' • • < 

< t • • 

The shift f~om behaviourism to constructivism. poses, great, 
~hallenges to the .teache;.; esp(lCially the· novice. tea~hers in. ml\l/aging, 

e classroom. Constructivist classroom demands certain teacher skills, 

-
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Crafting A New World in S,hool Ed11,ati011 

• ll . f teaching. collaborati 
cspec1a y 1n the planning and execution ° Pr Ve 

l • . . th classroom. esent da 
earning, student diversity and discipline m _ _ e . • the classroom~ 
teachers face high levels of disruptiv~ a~tt~tr :bl ems are frequenu 
interferes with the time of instruction. Discipbne tr teachers (Ingeh-ny 

• bl" concerns •• "'<>v 
cited as one of the most trou . ing f the classroom today has 
&Smith, 2003).Also, the inclusiv~ nan;ref:r teachers. Even the most 
made the situation muc~ more ~fficu ~g such a situation effectively. 
experienced teacher find difficulty ::;;ective and sometimes detrimental 
As a result, many teachers resort to 1 . unsurprising that teachers Who 

• beh ·om tis 
strategies to manage JDI~ aVI b~ll ~ges report high levels of teacher 
are consistently faced w1th such _c -- e d qw"t: their jobs (Clunies-Ross 
stress, burnout, job dissatisfac~on ~007). , 
Little, & Kienhuis, 2008; Kokkinos, . 

. • . d behaviour management competencies 
"Cl room orgamzabon an . 

ass th ersistence of new teachers 10 teaching 
• 'fi ti influence e P ' • 

s1gn1 ican Y S 'th 2003). New teachers typically express 
rs" (Ingersoll & IDI , . • - . 

caree I ki effective means to handle the s1gruficant 
concerns about ac ng . . 2000) Th 

- h • f students (Brouwers &Tonne, • ough disrupbve be av1our o . . . . 
h d al WI.th a number of social interactions on a daily 

teachers ave to e . . 
• th typ' ally ~eceive little formal preparation to choose the nght basis, ey 1c ._, . . . -

trateuies to deal with the variety of social situations. 
S o· . 

Becoming effective classroom managers 

According to Froyen_ and Iverson (1999), a teacher who is 
competent in managing classrooms must have competency in the three 
dimensions of Classroom management- content management 
competency, conduct .management competency and covenant 
management competency. Within the context of teaching, practical slci.1's 
are important for teachers to communicate their ideas effectively during 
instruction and to adapt to· a variety of situations that call upon their 
social perspectives. ~ccording to Sternberg and his colleagues (2000), 
practical skills can be decomposed into three sub components viz., 
dealing with self, dealing with others and dealing with tasks. Using 
Sternberg's theory of successful intelligence as a guide, Stemler et al. 
(2006) presented a set of seven strategies for dealing with social situations 
empirically derived from their research with teachers, such as avoid, 
~omply, confer, consult, delegate, legislate and retaliate. 
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SlraJties far Effirtive Clasmom Management 

~l'Qtegies for dealing situations 
a) .,p .. 

confer 
1be strategy 'coiuer', means to discuss the issue within the context 

of a closer and more personal sphe~e. The assumption underlying this 
roach is that some problems are best solved at the private face to 

:e level, "'.itho~t the_ social _pressur~s _and potential humiliation 
associated with discussing an issue within the public dom~n. The 

proach requires the person to be verbally expressive and confrc;>nting 
:e source of any problem. The confer strategy is based on the principle 
that rational thought dominates human interaction. A key feature of the 
strategy 'confer' is that the p~cipant may or may not be ope~ tq change 
his or he~ viewpoint. • • 

Deltgate 
• In some situations, teacher may delegate a problemati'c situation 

to others because ~e teacher does not ~ave the energy to deal with the 
problem or the teacher may not believe him or herself capable of solving 
the problem. 

Consult 

A third strategy for dealing with interpersonal interactions is to 
appeal to a third party for advice. It could take the f~nn of asking someone 
else for advice about how to deal with a given situation or it may take 
the form of asking all the parties impacted by the decision to come 
together and work on the problems to find an apt solution. In this 

I 

approa~h the decision-maker reaches out to an outside third party and 
asks them to work together to solve the issue, rather than asking the 
third party to solve the problem by themselves only. -

Retaliate· 

Retaliation could take the fonn of passive- aggressive action, such 
as physical, verbal or psychological abuse. Rather than attempting to 
~mmunicate directly with a person, a teacher may choos~ to retaliate 
ID order to teach the person a lesson. The idea behind this strategy is 
that some people are not likely to change on the basis of discussion, but 
ratber will be more likely to change their behaviours. only as the result 
of a dir • . ect attack on their egos. 

School Management 109 
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, 
Avoid I • 

The strategy 'avoid' can take the fonn of simply closing thee • d' Yes to the problem as it is presented or not atten ing to the situati • 
d. th . . on Avoidance can take different forms depen mg on e situation like sirn 

1
•• • ' 'd' p e denial or procrastination. Use of the strategy avoi are sometirn 

desirable· when one thinks a problem should solve itself, or there 1•8 es , . . no hurry to find· a solution, because. there' 1s not yet enoug~ knowledge 
available for a solution, although 1t may later become avatlable. 
Legislate 

'· 

i , 

' I 1 ' ' . . 
Teachers cre~te a new p~licy i~ an eff oJ1. to device a system and 

thereby th~ t~acher will_ handle .all situation. o~ this particular kind in a 
consistent manner. In many situations, there may no~ be explicit tules 
on how to handle the situations. But the teacher tries to solve the problems 
acco.rding to some acceptable law and order. 
Comply · :. · • • 1 .. , •·,. • , • , • "f • • • • • 1 • 

. 'Comply'· strategy indi¢ates to act.in accordance with whateveris 
asked of them re·gardless of the situ~tion. This strategy may reflect a 
desire to avoid an altercatio~ or an uncomfortable situation. A person 
can pursue a course of action simply because he or she does not wish to 

• deal with the situation or the individual may do so because of a belief in 
the idea. . .. n .. , . ; • 

• It is important to note that for any type of social. interaction to • ' - I Pi I • manage the· classroom, each of these seven techniques has both 
advantages and disadvantages. No single strategy is consistently the best , ' 1 • in: all situations. So, all teachers are expected to fi\ld themselves in 
situations w~~re they are confronted with issues, and therefore the way 
in which they deal with them will have an important impact on their 
professional effectiveness in managing classrooms. 
b) Organizing the classroom . 
. . Planning of the instruction becomes better if the teacher has a 

good understanding ab9ut how the school's physical environments should 
be· organized. 1,ne fallowing are some guidelines for organizing .the 
classroom. i : , 

1
: 1 , , , . , • , • • , , • , 

• Make the work areas, bookshelves, student desk, teachers' desk 
etc be· easily accessible by both teachers and students. • 

• 1 t f ( } J • • Make sure that the teacher can clearly see the.students •. 

110 School ManagemP" 
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• Give special attention to the specially-, abled stude~ts while 
making ,s~ating arr~gement. , _ 

1 
, 

•• : • • Easy access to teaching materials and other suppo,rting aids. , . . • Make sure that students can interact with theµ peers easily, if 
. •, needed. , . • , • , • , ·,; .1 

• 1· : • . Position the groups to· see the class.room presentations clearly-
can be arranged either in traditional rows or columns, or:u_ 
shape, or clusters. ; ' I , / I :. .'.i'., I 1! ( • • I J I • 

c) Establishing 'classroom rules and procedures ·' •. 1 
I • , I I I It is much easier for students to fulfill the expectations of a teacher I \ '\ , ' I I! ' '

1 
1 I I I l when they know what these expectations are. Teachers can· make their 

expectations known to students by directly •e'stablishing the rules and 
procedures of the classroom and by giving students the opport_unity to 
practice them. Following points _will help the teachers to establish 
classroom rules and procedures ..... 1 • , • • • . 1 • 1 ., , .- • 1 . , , 1 , , r, , • • , • 1 ,, 

• Establish rules in term~,of ,st1;ldents' ·academic responsibility 
and accoun~?i~i~, .. : 

1 
.- , .. 1 ii i J , . 1 ,, . • • 

• Let students to establish rules 
• ' a I : J ' J : J • • Rules should not be too strict or too lenient . ' : • J j:.. ,-, • ' .. • ' J • " • ' • I ' t . \ I • I I / ' . I J • I •, Document the rules • .. · , . .. , . , ·, j ·: '. ';, . ' J I 1 J:: 

• State rules positively as far as·possible, ,; 
d) M~aging interpersonal relationship in the classroom i \l 

The rapport between·t~achers and students influences the learning 
both directly and indirectly. Teachers who foster positive r~lationships with their students create classroom environments more conducive to le~ng and meet students' academic and personal needs. I~ order to maintain a healthy iriterpers~Iial relationship~ • .• • I I . I • I I • ' i . I., I - I •. , I 
'·, .• Greet students ~y their names , 1 
I I·. • Equal sharing of responsibility 1 • 

.: • 1Trust and listen the students· ' • r • • 1 '> • • • I• 
I , • 1 l I • , 0 I , I I J I 1 • Use apprec\ation words whep.ever needed. I I • I • .J ' •• 

• Leaving the ego at the door 
•: _Build empathy . . 1, . , . , , I 1 

• ' 

. I 

• Apply positive psychology- admire negative attitudes . ' . . . , 
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e) Managing instruction , 
. • • nstn1ction paves the w Effective management of classroom i . ay far 

the teacher to engage the students in active le_armng. The present .. da) 
classrooms are ui ped with technological devices. In such a clasSI'on-: eq p . · h t hnology related clas -vlll, teachers are also equipped wit ec . Srooni · ints help a teacher to unp management skills. The followmg po . art the 
instruction very effectively to ~e learners. 

• . • • u·on and organization of lessons- prepare 0 • Effecuve prepara . d . n a . . · b · tuned into the class, and ha effective strateo; consistent asis, c:,&Cg 
for dealing with lessons • . 

• Effective organization of physic~ environment in technology 
integrated classroom 

• Being aware of what is going on in the class . ' 

• Maintain students' attentio~ ' • 
• Use cues to alert the students to give necessary information 
• Foster accountabi~ity throughout the class • 
• Create effective transitions and _procedures 

. . . 
• Promote the level of student engagement 
• Helping students connect with the material using anticipatory 

activities, and use appropriate instructional strategies for 
meeting .various cognitive needs 

• Use interaction patterns to keep the learners focused on the 
lesson 

••I 

• Make clear the learning target to the students 
f) Managing student behaviour 

An experienced teacher knows that good discipline doesn't happen 
all at once. Managing student behaviour is not an easy task. Since the 
students are a heterogeneous group, naturally there may be a lot of 
problems to be handled by the teacher. The techniques like principle of 
extinction, alternative behaviour patterns,. reinforcement schedules, 
shaping, cuing and modelling etc can be used for changing the habits of 
··learners. Certain behaviours on the part of the teacher are necessary for 
good discipline. 

• Always tell students 'what to do' rather than 'what not to do' 
• Allow students many opportunities for choice-making 
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• Set up a behaviour contract 

• Teach the students to respect others 

Free talk with' students-hear what the students have to say-always 

• treat students with dignity . 

• Train the students to be self-reliant 

• Make a rapport with the parents 

• Create suitable situations highlighting the importance of 

academic engagement. 

Conclusion 
Although many classroom management issues are identified as a 

. 1·ssue in our schools, researches point out some guidelines for the 
~« . . . 
teachers to manage the class effectively. Teachers .are more effective 

hen they understand the underlying reasons for student's unrest in 

wl rooms. Appropriate selection and use of problem dealing strategies 
c ass I al' 'd l • I 
like confer, delegate, co~su t, re! iate, a~01 , eg1s ate and co_mply, 

developing effective rules m teaching -learning p~ocess, teach to diverse 

teaming styles and multiple intelligences, greet students by calling their 

name, developing and sustaining positive relationship, notice and build 

00 student's strength, know the students thoroughly, tell personal stories, 

teach empathy, say 'no' respectfully, ensure by giving recognition , 

encourage meaningful student involvement etc are some of the key points 

to be kept in mind by the teachers while managing classroom interactions 

and teaching learning process. 
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